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. AN INTERVENTION PILOT PROGRAM WAS DEVELOPED TO PROVIDE
DISADVANTAGED INFANTS WITH STIMULATING EXPERIENCES TO HLEF
TUEM ACHIEVE HIGHER LEVELS OF INJELLECTUAL DEVELOPMENT THAN
. WIGHT NORMALLY BE EXPECTED IN CMILDREN FROM DEPRIVED HOMES.

. FIFTEEN DISADVANTAGED WOMEN TRAINED AS "PARENT EDUCATORS®

"WENT INTO 460 HOMES ONCE A WEEK FOR 40 WEEKS AND TAUGHT
... MOTHERS A SERIES OF PERCEPTUAL, MOTOR, AUDITORY, TACTILE, AND
- KINESTHETIC EXERCISES WAICH THE MOTHER WAS TO INTRODUCE TO
. "HER INEANT. IT WAS ALSO HOPED THAT PARTICIPATION IN THE
SROJECT WOULD INCREASE THE MOTHER'S FEELINGS OF COMPETENCE
.. AND SELF-WORTH. THE EXPERIMENTAL INFANTS WERE TESTED AT €
. MONTHS ON DIFFERENT DEVELOPMENTAL TESTS AS WERE 25 INFANTS N
A WATCHED CONTROL GROUP. A SECOND CONTROL GROUP OF 25 INFANTS
WAS TESTED AS THEY REACHED i YEAR OF AGE. RESULTS OF THE :
_ GROUPS WERE COMPARED TO MEASURE THE EFFECTIVENESS OF THE
IMTERVENTION PROGRAM. I MOST INSTANCES, THE EXPERIMENTAL
 GROUP SHOWED GREATER DEVELOPMENT SUGGESTING THE VALUE OF
EARLY STIMULATION FOR THE CULTURALLY DISADVANTAGED. PARENT
EDUCATORS EXHIBITED SELF-GROWTH AND RESPONSIBLY FILLED THEIR
... ASSIGNMENTS. MEASURZMENT OF THE WOTHERS®' FEELINGS PROVED 70
.. BE A DIFFICULT TASK, WITH MEASURLCS STILL BEING DEVELOFED.

¥, . CONTINUED RESEARCH 1S BEING DONE ON AN EXPANDED PARENT
B *?;:oucAr:ou 9ao: CT NOW 1K OPERATION. (HS)
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PROBLEX
It has boen demonstrated that deprived environusntal situations,
< either in institutions or disadvantaged homes, lead to decrease in
mental functioning. Further, it Las been hypothesized thst early
experience is the most critical time for the development of intellectusl

?f 1 structure., Just as psychiatry has indicatad the role of early fanily
experience in persozality development, recent psychological theory
and research mdicite the critical role of esrly family experience in
. ] intellactual developmeni, Research in the Soviet Union and in the
seraeli Kubbutzim have demonstrated institutionasl models for the
provigion of early care which have implications for intellectusl
deveiopment, Hesearch by Wayne Dennis in iebanese orphansges has
-:- indicated that perceptual motor stinulation cn & one-hour-a-week
| basis in infancy leads to the recovery of potential in such children.

There is, however, a paucity of data to ~i::dwu:o just how much
and what types of help are effective in aiding grovth and devolopment, |
Bloca's organization of data suggests the worthwhileness of the effort; '
Praget and Hunt provide the theoreticsl rationaly; the empirical support
13 still lacking. Nevertheless, it seems feasible that selected '
experiences can be used with infants and toddlers té mﬁ;@« and
uodify their development. |

In the Awerican society the Soviet and Zsraeli _:odoip are not
mcosuruy ‘ac.coptuble. wifh the Americsn u\phuu ou fuity iifq,
what is needed is an approach to deprived 1nfantl vhich scintains the
\!.eauy ee-ucturo and yot provldu ﬂporicnm lud._ug to the dcnlou- |

mt ot lntenootuu structure and adoguato pcraomlity.
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Wo see the home as the learning center. The problem is that the
’;. nother, in culturally disadvantaged homes, is ill~equipped to
supply the type of stimulation that scems to be needed, Further,
the home itnelf lacks the didactic meterisls that mey serve as auto- i;
inatructional and practice devices for children. Such a simple
objoct as a cradie gym, for example, is usually lacking.
In the doprived homes of north central Florida, where this project
was carried on, therve is usually more than one child below school age.
Thus, educating the mother to provide stimulating experiences for
. ; the infant should have side affects upon the leeraing and development
| of other children in the home,

The purpose of this project vas to investigate s way in which esrly

intervention into t.e lives of babies might bresk the deprivation cycle.
The project attempted to simultaneously rsise the chances that the infsnt
i would reach a higher level of intellectual functioning and that
the adult who mothered him would gain in competence and feelings of
I self-worth, | a l
==%; To aciiieve this purpose, the technique of using disadvantaged =
womers to teach mothers how to stimulate their infants was developed.

The task was to place a person in & hcee to work with and educate

HY

the mother. It is obviocur Shat current staff levels of well-trainsed
shild paychologists and pxe~school teachors cannot possibly cope with
zuch an endeavor, We crested & néw role, "parent educator.” The
hlgic hmoblin wag to recruit, select and place people¢ in this new '

. | role. Since it waa important that they be acceptable to these npthora  ’§i

and able to communicate, rscruitment wes frow lower class high school
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graduates in the geoographical region. It was helieved that these
people, with intensive training, could serve to educate mothers to
carry out the kind of early stimulation now deemed useful. In tum,
it was hoped that this would create new eaployment possibvbilities for
These pLiSnt sducators if it ware demonstrated that such a program
led to improved development, The problem may be suxmarized in
sevaral questions:

1. Can parent educators be recruited, selected, trained, and
placed in the homes?

3, Will they be uccepted by mothers and be able to sustein a
long term relationship?

3. Will this influsnco the cognitive development of the child?

4. Can the results be disseminated =5 that a new role is
crcated and 2 new progran adﬁnccd?

This report conizins our efforts and fiud!m to dete in

relation to tho abovc quutiona.
PROCEDURES

leing and Omniut:lon

. 'l'ho progm ns located at thc Un:lmuity of norﬁda and initially

) 1nvolvod thru eountin- Alaclma, ...ovy, and m:u Gc)untus, Florida.

'!ho ﬁrst plunning l\en:lon involved working with tho Obntetricx and

‘Wamlocy Dtplrtnm" of the conm ot llcdicim und th. m-tctriml
ltuuinz nop-rtnmt of the Schocl of nuramg. both mmible for

o ‘acumm on the obstetrics ward of the Shands Tecching Hospital,

" Procmna nro dcvolopnd for mun ucruning of babin at dollnrj
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by the obstetrician and the obstetric nurse in charge, and for
notification of our project personnel of babies felt to be qualified
to be in the sample (see description of sample, page 17).

Procedures were developed with the adm.nistrator of the Teaching
Hospitel and the hospitz)! librarian for identifying the financial
ste.us of the fanily to be sure that they fit the criterion of
"culturslly disadvantaged.” Since the hospital employed an "ability
to pay" code, those mothers who fell into certain coding categories
wore deemad to fit the criterion. Thus, the Teaching Hospital personnel
ssxved to screyn babies on the buia of finances and health. In parti-
cular, Dr, Harry Prystowsky, Chairman of the Ghstetrics and Gynecology
Dlﬂaétmnt wiks instrumental in securing the cooperation of Tesching

Hmpitll por-omnol.

A aeeting wos held with the Public Health officers snd nurses
roprumting tho three counties to inform thom of our plans, to be

i;hat nrvicea would not be duplicated, and to elicit theiz

suﬁport and acceptance of the program. The Public Health people
“ étdo . igurhl suggestions about ways we might approach the families,
| and further agreed to 1nd:l§atc for us people that they felt might
be able to be employed as our parent educators. In turn, the
'edﬁci\tionul boundaries of the projact were clarified anc & pian

‘devised so that Public Hesith personnel would be notified ahen our

‘people discoversd illness in the family requiring their services.

A thtrd meeting was held vith the Dopartmt cf cliniml
Pnycholncy of the College of Health nolatcd sgrncu to oxplain

the acry.lqp and research deeigu and to elicit thets comcents 2 well
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88 to encourage them to participats in the work., As an outgrowth of
this meeting, the haif-time graduate assistant (Mr., Larry Bilker) who
vas responsibie for some of the statistical and measurement activities =

was recruited. He was completing his doctoral program in child

clinical psychology and joined the project, Dr, Mary HcCaulley,

the psychologist assigned to the Olstetrics Department, agreed

L4
5

a to agsist in trzining the parent educetors in interview techniques

5 and in handling scme of the relationships on the Obstetrics ward,

The basic question of the development of activites to be used

%5"."'\‘ by the parent educators with the mothers was also dealt with during

‘, "' the planning phase which began on June 15, 1965. Prior to submission

| of the proposal, the literature had besn researched to locate possible

ideas and frameworks for the organization ol activities, but a more
careful search of the literature was begun on June 135 by Miss Virginia

- f Harrell, a clinical child psychologist, under the direction of the
principel investigator, By the end of August, the initial series of
activities had been fairly well organized and sequenced (ses Appandix

j A). Recruiiment of parent educators began toward the end of August,

1986, snd Miss Garol Bradshaw, Assistant Professor of Pediatric Nursing,
took major responsibility for this sctivity. The nucleus of the stazf

had been formed (Miss Harrell, Mr. Bilker, Mis: Bradshaw, Nr. ially

kX and Dr, Gordon), 'lh.intntt tried to develop a set of criteria for
selectics of parent cducators and woighed such questions as age, |
marital status, experience with babies, intellectusl cepacity, per-
sonality, resding end writing ekill, and so forth. It was not

- - o a chsr 'mc the major criteris amuid have been and the ones |
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besionlly used were: experience with babies, ability to communicate
verbaily in an interview, ability to comprehend a short written
description of the project, and an expreossed interest in the

basic sim of the work. The major recruiting technique was word

of aouth. Head Start personnel, the one Negro school psycholegist,

(Kiss Susie May White), Negro ministers, Salvation Army people,

Public Health nurses were all informed about our needs, The Fiorida
State Employment Service not caly provided interview spsce and its
record keeping facilities but also engaged in recruitment, Approxi-
mately 73 vwomen were intervieved, The staff gelected the originsl 18
jnoplo, iz Negro and 3 white, to be trained and used as parent educators.
'l‘ablo 1 prescnts some beckground irformation on the parent educators.
We airo secured some additional information from their references
80 thai wo could better understand and work with them rather than as
paterial to be used in the selection process itself. Since these data
I-!'.' confidential, they are not included in this report, Thoy do indi-
glte, Wor, that busically the parent educators had such previous
job uborianeo as hairdressers, domeatic workers, Head Stsrt workers,
OB work“study program employment, and that their husbands were basically
onﬁamc,! :ln unskilled and semi-skilled occupaticus, Although the fact

| of hﬁg’h schaol graduation set the Negro parent educator to some degree

~ apart from her expected clientele, the general work background and
Living conditions resembled those of the mothers with whom we expected
her to work. The white parent educators were less weli educated, olcer
and with (tnouily noﬁ work oxperience, Recruitment of white porzonnol
was & good deal wore difficult with far fexer applimtl t;nd tb\l:l,,

- fayr 1‘“ ¢°1°.40 ‘
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TABLE 1. THE PARENT EDUCATORS :
m ﬂ
t~
! No. Rac? Bduc. Marital Status # Children Rasruiting Bource )
3
1 X 12 M 2 School Counselor ,
| 2 N 12 8 o School Counselor N
~ 3 N Je 8 1 Hoad Start ,
: 4 N 13 M 3 Hoad Start -
w 5 N 13 " 6 Hoad Start m
: 6 N 12 L | 4 FOEI
7 N 12 | 1l Hesd Start
| 8 N 2-Colli. 8 X Hoad Start
9 N i1 M 2 Hoad Start
10 N Je 8 1 PH nurse :
¥ 11 N 33-Coll. 8 % Hoad Stext -
;" 12 N 13 X 2 For® Dem, Agent :
13 v 9 M 4 Salvetion Aray i
] 14 w 13 M 3 Another par, ed,
W_ 15 -/ 8 | 7 Informsl . S
)
] :
j
I
:
)
§ v
I
I
1 i
I W
)
X T
3 4
3 i




Training Program for the Parent Educators : o

Intensive Ph“e

The initisl training phase consisted of & five-week intensive
training progras conducted by an interdisciplinary team dram from
educatica, child psychology, gocisl work, snd nursing (See Table 2),
The focus was the exploration of ways of working with mothers £
that s mothor would understand: (1) how to work with her infaut
and toddler, (2) vhy it was important for such activities to M
provided snd (3) vhy it was impexative that the ioghor provide
thess activities herself rather than depending on the Parent

Rducator to teach her child for her.
We believed it was necessary to insure taat the trainee realized

thet her opinions, ideas, and attitudes were important to the success
of the program, Each part of training, whether iecture, largo group
discussion, sitll group dioreuosion, role playing, field trips to
homes and hospital wards, intccview training, observation practicy,
er work with dolls and/or babies snd mothers was based on this fundae ‘ i
wontal belivf, Wo believes iiis sttitude of open two=wiy conmuni-
cation was essentisl bot.. for the prospective Paront Bducator and i

the training staff,
we believed that the trainges should be treated as profsssionxls

and held responsible for ditfxvent areas covered during the training

pariod. Therefore, they we:. nsither coddled nor chocked upon contin-
wously. They responded to tais treatment and eujoyed the responsi-
bilit, given to them, This attitude has continued through to 2ield work

with the resuit that home wisits are thought of as & professionali
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- TABLE nr TRAINING AND RES{ARCH STAFF

o M
i . h.iL | '~ Desoription o Dates @
virginia Aspy .8« Nursing Septenber 5, 1966 - May 30, 1967
y Larry Bilker MA Psychology August 15, 1968 - May 30, 1967 |
| Carcl Bradshaw Med., RN Nursing June 18, 1966 - September 30, 1967
Shirley Ciarkson RN Nursing .
Tina Colien Social Work Septembor 5; 1966 - October 30, 19€6
Vi-giria Harrell ' MA Psychology June 1, 1966 - ?.n..:a 15, 1966
& Iva J. Gordon Fd.D, Bducational Psychology June 1, 1986 - Saptembor 30, 1967
| J. Ronsld Lslly M. Ed. Educational Psychology Septembor 1, 1966 - September 30, 1967
ﬁ Zargaret Lay MA Educationsl Psyckology Septembor 5, 1966 ~ June 30, 1967
Phyllis Spear RN Nursing June 1, 1966 ~ Septeabsr 30, 1967

.y

Gary Weld M., Bd, Educational Psychnlogy July 1, 1966 -~ September 30, 1967
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responsibility rather than as just a job,

Each day of training period (beginning September 5, 1866) was
filled with probiem=-solving activity, The top}cs discussed were
problems of basic concern to hoth staff and trainees, #sually derived
Irom questions by theo trainees dvvring a rola pley.ng session or some
other practice exercise,

The most effective training procedures were operations as elose to
reality as possible, Lectures were brisf and usually served as oxpiana-
tory Leginnings of activity oxercises, Motion pistures were uaed fLor
training in objectivity of obgservetion, The abtility to show a sceme
ove: again &nd again had obvious advantages for this type of training,
We found role playing situationg most useful to teach the spries mate
eriels, interview technigues, and observation practices, The use of
gtraige (to the trainers) mothers and babies to act as sudbjects was of
great help because it approached the real life situation more closely.
It was during these éole playing sessions that we diacovered many of
the hazards which would have to be ovorgsome, Some of them wera:

(1) living and working conditions that seemed to prohibit productive
training of infants, (2) spezial safety considerations in these homes,
such as splintsred floors, broken glass in the yard, undesirable animals

prosent, (') superstition and vco-doo beliefs that were in direct conflict

to our purposes, for example, the beliefs that a precocious child

dies early, and that it is daagerous for a child to look in a mirror
before his first birthday.

As training progresssd, the trainees became more oritical of their
owsn and other trainees' skills, They were by far their hardest judges,

For the most part, criticism was constructive and helped raise the level




e e e HERRE B ey « 0

1

of trainee competonce. Awareness of personslity fac..rs and habits

which might block effective functioning were brought to light in group

ses the roles they played in discussion groups. Tho increassd awereness
of an individusl's impact on the totel group helped to nika fraininz_

seseions iun smcothor and enabled more people to voice their ideas.

The bulk of the time spent in training was used to make all ialbora |

oi the team comfortahle with and imowledgeabie of all the exercises to
be presented to the mother. Our sim was a complete understsnding ind
functionsl knowledge of tha series materials so that ané question raked
by the mother could bo answered essily. This would also enabie the
Parent Educator to spend her time in ihe home releting toutho mother
and cbaerving the situation without worrying about her owm grg‘lp ot

the u‘torul.: The following order of activities were pursued:

1, Rach series of exeranises explained and roasons were given
for use,

2. Discussion sessions hold uniil all initial problens were
irensd out,

3. Demonstration of the exercisas with a doll.
4. Practice with dolls by trainees in small groups. This
usually brought more problems to 1light along with ideas for
wore eificient ways for preéesentatvion.
Discussion of the practice seasions.
York with babies,
Finul disoussicn session to dlarify the new methods and
meane of prosentation of the exercises vhich had evolwed from
the original thopghts, through practics, to their new fom,
By the end of the intensive period, each Favent Bducator knew every

exercise to be used, the reasons for its selection as part of the series,

S
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what it would do for the bsby, and moat important of all, how to teach
mothers to tsach their children the different exercises withcut ~on- |
veying ihe iGen that the mother was veing “taught at” or that she
didn't know how to take care of her bahy.

During the last week of training the trainees were sent to the
Shands Teaching Hospital to conduct initial interviews with new mothers.
Immediately after the interview, th:: trainde reported to a small group
of »!onow trainees in one of the conference rooms in the hospitsl.

These groups were used to relax the trainees bsfore and after thsir
initial contacts with the wothers. |

Field work started ygradually., Each training staff member was
assigned threc trainees, now called Parsnt Educators, to supsrvise. For
the first week of fiald work the Puront\ Educator wag 3n tho field in the
morning and consulted with her sssigned supervisor in the afternooa,
These oonsul?.atiops dsalt with questions by the Parent Educaicr about
problems. Supervisors did not give solutions to the problems, but axplored
wvith the Parent Educator different ways of attack., Role reversal situa-
tions were used in shich the Parent Educator triad to put herseli in
the shoes of the mother she had just sisited. Intensive training tern-
inated with a Parent Educator and supervisor visit to esci essigned home,
This visit waz used as a final aid in observation technicGues {the super-
visor and Parent Educator filling out forms together) and as a means by
which the supervisor could get beiter acquainted with his Parent Edu-
cator's mothers,

In=-Service Phase

Fach Friday was sot aside for in-gervice training. Individual con-

ferences wors held, specific problems discussed and brought to solutiocn,
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Study ir pertinent rubject axreaz (child dmlopniat. interpersonal rola-'
tions, dissdvantaged fiailies and related community functions) =2s
pursued in large groups, small groups and by individuals. Vieits wers
mads to relatad projects, day care contu'l » DUrseries, pn-:éhooln

and the like. Thexe were guast lectures from staff nembers of -mm-
studiss at different universities. Consultants were used to help

with pacticular problems, ranging from a mere scientific weans of
obearving speech patterns t.  ...> way a mother csn find finsncial aid
for her crippled child, Some of the consultants weve:

1. Dr. E.A, Ringwall from the State University of New York at
Buffalo, who aided us by helping make cur exircises and
spproach more simsitive to language learning in young
children,

Mrs, Pearl Drane, Associate Director of CDGM, Jackson,
Mississippi, who assisted us in getting our purents in-
volved in our program.

Dr. Donald J, Stednan of Duke University, Durham, N,
who helped us in research design snd in series wateria:.

o Dr. Judith Phillips of Pesbody College, Nashville, Temn.,
who aided us in our home visitation program and control of
contamination problems.

8. Mrs. Kitty Morozoff, a local VISTA worker, who leat us
her insights intothe problems of poverty.

6. ¥rs. Glenn Hoffman of the Bell Nursery School, who con-
tributed her expertiss to aid us in our understanding of
chldren, (A local Rursery School)

7. Nrs. Leveda Erown of the Florida Department of Public
Welfare, who gave us a better undorstanding of the righis
of individuals to public welfare,

Dr. Madelyn Kafoglis of Community Action in Alschua County,
vho made us aware of whet was slready being done for the
people of our comaunity,

9. Nrs, Floreine Marshall of the County Health Department,
who left us with auch nseded information abcut Public
Health rules and services.




10, Mrs, Gladys Wyman of the Crippled Children's Commission,
vhose description of the eomw of the Coumission led
_to tha assjatance of twe of our eizu..*ea.

lmny of {te Friday sessicns m speat in ouplmtion and du-

cumuon of new research materials to de usad, 8ince the hmt

Biucators have been in the field, no fewsr than eight ouch tooll

heave besn orsated and administsred (see AppendixA J. “ _
Requosis by the Parent Educators for work in areac that were of |

interest wero also considered snd csrried out, 80-0 ol these were:

1. Building & vocabulary of words essential to the project so
that it io easier to spesk to groups vhen called upon to do 80,

3, Recording discussican topics and use these tapes to holp
claa'uy ideas,

3, Using interesting articles from magezines and/or papers
oonoerning early childhood and discuss them with the group,

4, Compiiing = short statement in everyday langusge of the
aixs and goalg of the project,

5. Lecturing to interosted groups by different Parent
Educators on subjects related to the project, (More of &
chance for public spesking.)

6. Testing the racial awareness of children at six months
o age and pudlishing the findings,

Motion pictures were found to be sffective when selected

with a specific purpose in mind and discussed during or after thair
showing, The follow:ng list may be sn 2id to future projects similar
in purpose to ours:

1. Portrrit of & Disadvantaged Child, Modern Talking Picture
Sexvice, Inc,, Atlanta, Georgia. Film # 9016,

2, A Chance at the Pesinning, Modern Talking Pictums Sexvics,

Inc,, Atlanta, Georgia, Film # 9021,

3. Children Without. Modein Talking Picture Service, Inc.,
Atlanta, Georgia, Film # 9015,




4, _Wm. Hodern Talking Pmturo saruoo,

Inc., Atlanta, Georgia, Fila # 9011, h

S, ¥y Owmn Yard to Play In, Nodern Taiking Ps.ctm Service, Inc.a
Atlexts, Georsia, Wiim # 9014, ,

8. Ptlleur 8t, Modern ‘nlung Plctnu Servioe, Inc., At‘uata,
Goorgia, Film #9013,

7. Yassar College Schiool, Modern Talking Picture Servios,
T Tne., it !,: Cworgla: ' |

8, Angry boy. Mental Haalth Film Board and State of Nichigan
Dept. of Mentsl Heaith. Black and whits, Sourd, 33
minutes running time. 16 mm, 1951,

¢ Children’s smotions. McGraw=Hill Book Compeny, mack and -hau. -

Sound, 33 minutes tummng time, 16 mm, 1983,

10, Children's play. McGraw-Hill Book Company, Black sad white,
Sound, 37 minutes running time, i6 wm, 1936,

11, Cowmon fallacies about givip differences. McGraw-Hill Book
Company. Black and vhite. 8cound, 15 minutes rumning
time, 16 mm. 1957,

18, levelopment o2 individual dizf o McGraw-Hill Book
Company, Black and wiite, Sound, 13 minutes running
tine, 16 wm. 1987,

13, From socisble six to moisy nine, - McGraw-Hill Book Cowpany,
Fiack end white, Sound, 31 mizutes running time,
16 mm. 1934,

14, Puntrating fours snd fasc ascivating fives, NoGraw-Hill Beok
comuy Blacl anti whito, Sound, 22 minutes running
time, iS am, 1983,

Learning discrimination and skills., MoGrax-Hill Book Compeny,
Black and white,. Somd. O winutes rumning tine, 16 mm,.

1658,

16, leaming to understand children, MNoGraw-Hill Book Company.
& Black and white, Sound,. 3 reelyn, 44 minutes total
17, running time,. 18 mm, 1947,

18, m«__no;. MceGraw-Eill Book Compniy, Black and white,
Sound, 33 minutes running time,. 16 mm,. 1948, (lental
Necnanisms Series, Part 3)..




%9. Parents ave people too, McOraw-Nill Book Company. Black
vhite, Sound, I% minutes running time. 16 am, 1955,

20, Picture in your mind. MctUraw-Hill Book cocpuni. cblor.
Sound., 16 minutes running time, 16 mm,

Through saimsted symbolise, this film traces the
background and growth of racial prejudice,

$l. Preface to & life, Uniied World. Black and white, Sound,
29 minutes running time, 16 mm, 19350, |

——————r

Influence parents have on & child's develoning per-
sonality is shown,

22, Terrible twos and trusting threes, KcGraw-Hill Book
Company. Black and wiaite, Sound. 20 minutes
running tiuo. 16 mm, 1950, ’

Film presents a close examination of f;ho grovinc
yoars between two and four,
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THE PAXENT EDUCATION ACTIVVTINS

Sanple , B
Table 3 presents the birth patter, ‘It will be noted that &
substential nmumber of chese bables did mot arrive at their Zirst birthe
dey by the termination of ths grant from the Foundation. However, o
subsequont financing £rom tho Departmsnt of Health, Education snd
~ Welfere allows us to continuo (see Appendix A). We had 5’:1;1&:1’1, heen
pleaning to work in Alachus, Lovy and Dixie counties Hut thar'b;ith "

pattern of the Teaching Hospital did not conform to any such neat
geographical houndary, Table 4 indicates the sctual dutﬂbut,iqn of
the total population and Figure 1, & map of Plorids, indicates the
geogrsphical renge. The figures o Table § represent the families
#till on the project as of Ootobsr 33, 1967,

Mothers and their infants were identificed v the vwirth of the

latter by the Obstetrics staff at tho Teaching Hospital of the J, Hillis

Miller Heslth Center of the Usiversity of Plorids, The criteria for
selection, in addition to the economic code on the hospital admission
form, wero: single birth, no breach or Caesarian delivery, no oomplie
cations to mother ur infant, no evidence of mental roi:ardation, and no
ov:ldenco' of mother's mental illness,

Assignmaont to experimental or control groups was based on
randonization of geographic area to avoid contsmination, Towmns and
their surrounding areas were randomly essigaod as .ﬁm'imtul or
control tow:s then they were randomly assigned as Negro or
Caucasian towns, A given tova became experimental for one race

and ccatrel for the other. Gainesville, which has & relatively




TARLE 3
Birth Pattern, Frequoncy, and Cunulative Prequency

1966 1967 =
Groups June July Aug. Sept Coct Nav Dec Jea “Total

8 16 20 20 20 22 34 20

cum, 8 24 44 64 84 106 130 150 150

[

control #1 freq.

cun,

=

control #3 freq.

cun,




County
Alachua
Bakor
Bradford
Clay
Cotumbia
Dixie
Gilchrist
Levy
Marion
Putnan
Taylor

Union

TABLE 4

Number of Familes by County

oxp,

131

13

150

Control #1

14

19

Cintrol #2

30
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UNIVERSITY OF FLORIDA, College of Education -
Institute for Development of Human ReSources - |
Parent Education--Infant Stimulation Project = | !




TABLE $

Present Population {(afier attrition)

October 23, 1287

Bxperimental:
Control # 1:

Control # 2:




large population, contains control and experimental subjects of the
same race but in different areas (they are separated by at least

Zour blocks), Thus, the risk of contamination wag minimized,
Presentation to Mothers

The parent educators held interviews at the hospital with the
wothors of babies who were born betwecen October 15, 1966, and
January 31, 1967, For those babies born before October 15, the six~
weok visit was the first contact, These interviews were designed to
explain the program and gain the mothers' assent to visit the home. Por
theose who were interviewed at tie hospital, s second visit was
made to the home at the six-week time. These mothers who wers
willing signed permission forms representing informed consent in
keeping with National Institute of Health procedures. Instructional

visits were begun on or about the time the infant was throe months old.

Half the control population (ci) were also contacted and invited

to participate in a program for helping the University learn how babies
grow, %hey were informed that they would be visited about once &
month and that some testing of the baby's development would ke made
periodically. The remainder of *ae control population (02) was aot
solicited for active participation until the baby reached his 12th
month birthday, at which time a parent educator visited the family
and invited the mother to bring the baby in for testing.
Intervention Progedures: Series Material

The stimulation materials, developed into a booklet, became the

basic training manual for the mothers. The sezies matorial was
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designed to provide a basic guide for parent aducstors to follow in
vorking with mothers in the home.

The basic project orientation reprasents an extension of Piagetian
theory., Our belief is that ths vrovision of experiences which require
adaptation through accomodation will ioad to modification cf develop~
went and greater cognitive organization than what might be expected
from purely "matural” or "spontaneous" growing-up in a culturslly-
deprived enviroament. The duvelopment of intellectual structure and

seli~ertaim are functions of organism-envircumont transaction. Manipu-

lation of the environment offers a way to mbdify development, Therefore,

we soelected 6x devised exercises which we =2ssumed weni beyond the
evaluation of status and involvad the introduction of instruection and
experience,

Wo uead exiensively Uzgiris and Hunt (1966) in the compilation of
the four sories of exercises for stimulation of infants during the
first year of life. We included only those tasks we deemed simplest to
carry out and evaiuate. We eiiminated those requiring a sophisticated
observer to assess accurately infant responses to the stimuli, because
36ither our parent educators nor the mothers would ke abie to dotermine
"success." In additicn, we selected only such tasks in which either no
mneterial objects wore necessary or where such objects couid we feuzd in
culturnlly dissadvantaged acmes, easily made or procursd, Tne normative
work of Gesell, Catiell. aad Jiayley were also used to 'clarify the order
of presentation of stiauli and to provide some of the stimulation tasks,
A survsy of available Soviet literature also provided some instruc-

tional tacgks.
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We faced an apparent inconsistency hetweon the theoretical :gppl:ltion
that instruction precedes development (Vygotaky, 1983), thau function
aodifies structure, end the reliance on sgo-graded developmental norne
88 guides for task placiwent, Although the dsvelopmentsl norms often

s pnilmati, mued® bbbl

OGS

suggest an essentially nsturatiomal orientation, our view was that
they represented, in conjunction with the Uzgiris and Hunt scale, the
best data available for creation and placement of tasks and experiences, i
When a sufficient number of activities were gleaned from the . i-
various sources, they were grouped into four series so tlnf each infant

might be ocecupied appropriately for about two months with each sories, i

The matorials were so organized that each item or exercise was intro- 1
duced to the infant before the behavior should occur according to the
uorms of Bayley, Gesell, and Cattell., For instance, acoording to Cattel,
the average baby can grasp a string at 7 months, £o a string was
introduced and the baby is encouraged to grasp it before the 7 months
series,

Norms of motor development (Gesell and Armatruda, 1941) led to
the following series arrangement which is being maintaineds in
series I, the infant is essentially prone or supine most of the time.
In series II, tho beginning of propped sitting ocours waich allows
for attention to an incroased number of stimuli, In series III, the
baby =itz alone, periaps leaning forward for support on his hands,
In series 1V, the baby begins to creepy about,

The vocal imitation progresgcion was from Uzgiris and Huant {(19986)
with Gesell (1943) taken into consideraticn, The verbal stimulation

exercises invoive & changs in speaking habits of the mother., We

A L I P MII B ar¥re Xwnt x e
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folt, and our experience thig past yeur has supported our impressions,

that verbal stimulation would be @i Jwportant phase of improving

the mother-child transaction., The basic theoretical position

which guided seleciion of activites ic s synthesis of Bernsiein

(1860) and the empirical work of Hyss ot. al (1963) in which

they atated that the language of the home strvctures the thought
processes, and in tumm, the behsvior of the child, and the basic
Flaget typ> task whisch was Piannsd to iead to isoelsing, categorizing,
cilassifying behavice as the youngater grow, We assumed that stimulation
exercises oould play a rois 1n modifying satemnal langusge behavior in
Che mother-infant transactionsl situation. We included instruotions
%0 call the baby by name and to describe cbiects, becuwse it is in the
ares of descriptivs adjectives and abstract torms that vocabularies
are likely to be inferior, To some degres, the verbrl elexents in
those saries were the most crucial in our thinking, Auditory, taotile,
visual, and kincsthetic inputs were provided in such a way that the
infent received information through more than one channel at a time,
We felt that the use of verbal cues accompanying other tasks would
Play a vital rois in language development., The data {sea Table 6 )
indicate that the verbal rrea is the mog: deficient, On the basis

of our first six months of field work, we modified the geries inetruce
tioas to include more specilic verbal cues for both mother and child,
ASSompanyisig this repert is the rovised booklet, In the r2zulisz soo-
tion, we will discuss changes between the original and sevised

series materials,




Intervention Procedures: Toys
The homes of our mothers and infants were often lacking in any
matoriale vhich aight delight and stimulate the child during ail thoss

long hours vhen he was left to his own swusement, Even such simple
objects as rattles wore often missing in thess homes, We recognized
esrly that no set of exercises in and of themsslves, no matter how
well exscited by parent educatcr and mother, would be sufficient to

overcome the lack of othe> scurces of stimulation in ths home, It *

should not be inferrsd thit these hones were ocompletsly barzen, Very 3

often, particularly in the city avea, television or radio was available

and often on during the day. HNowever, those particular mass medic

are not accesaarily sources of stimulation to the infant. He cannot

hold them clode in view nor can he manipulate them or underetand the
verbal content just existing in the air, To partly overcome the déficit,
part of the training rprogram included teaching the mothers how to
make simple toys and mobiles from objscts readily at hand or very
inexpensive to attain, Once the mother saw the object or lnmo_d
how to make them, evidences of their use were subsequently seen by
the parent educators. Included in the revised booklet sre sets cf
instructions for the construction of such simple toys.:
Intarvention Procedures: nagazines

Since the amcunt of reading material in these homes was vittu#lly
non-existent, subcceriptions to Life and Ebony were purchased by the pro-
dect so that the parent cducator could carry a magazine into each
home, Giir purnoses were threefold: first, it would simply be a suall

reinforcoment to the moticr for her pasticipation, This reinforoement
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was purposely kept small so that it would mot constitute a Lribe nor
be of sufficient value to keep a mother in the project just for its
extrinsic worth. We hoped the project would be intrinsically valuable
and that the major reinforcement would be the satisfaction of the
mother in relating to her infant and seeing the child make progress.
The second purpose was to introduce picture and reading material so
thet <hese might hecome sources of stimulation to the mother and to the
child, Later exercises in the series, for example, make use of mega-
zine pictures ir labeling and identification. The third purpose,
particularly through the use of Ebony, was to enable the Negro
mothers %o see an inags or model of successfui Negro adults, We

folt that the dynamics of identificotion and roie modeling could be

facilitated through such a device. The parent edugators report that
the mothers look forward to reception of the magazines. They are
fead hy the older siblings as woll as the adults in the liome. ‘They
are used by the mothers to show pictures to the infant,
Intervention Procedures: Instructional Stratogies

Qur plan was that each pareat educator would visit each mother
2¢ least one hour a week. The hour would be spent in working with the
mother and teaching the mother activities to do with her infant.
Along with this the parent educator would emphesize that these
materials were not a rigid course of study axd the mother would be
taught to recognize the cues given by the infent that he had been
eatiated. Tho basic edrly techhique was to use a doll., A parent

educator would demonstrate on a doll and encourage the mother to copy

her behavior. The doll was later dropped as too artificial and confusing.
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At the first visit (3 months) the parent educator assessed what the
child could do on the first seriss. The initial plan was then to intro-
duce the child to two tasks that he was unable to do 222 %o chack the
following week on his perfcrmance. Z# he succeeded in the tasks, tho
mother would then be taught two nsw activities.

In practice, this proved too rigid a schedule. The parent
sducator was encouraged to work with the mother in ways which fit
the style of each, but to continue to move the mother along sories
by series., In practice, the once-a-week schedule could not always
be followed, Very often ncre than one visit had to be made - the home
to find the mother in, be.ause appointmonts were not understood.
1llness, and the variety of daily problems faced by our mothers
often led to the loss of instructional time,

One of tha concepts taught wag that these activities were not

lessons and tha: specific times of the day should not te allocated by

the mother to "teaching" the child. We attemptad to convey the concept

that theso were activitios which could be engaged in at any time of the
day vhen it seemed that both mother and child were relexed enough to
enjoy the transactica. This was not an casy concept for the mothers.
Their days were extremely busy and they did not always see time
for just engagin- in theso exarcises.
Other Activitiss

A prinary concern was to give the mothers a sense of involve-
ment and participation. We felt that small growp meotings might be
a worthwiile approach since many of these families are far out in

the rural area and quite isolated., It was our hope that they would




see themselves more related tc the project if they had socisl and
informal gatherings with other mothers. We made several offorts in
this direction in tho Gainesville area snd in some of the spall towns
(Williston, Hawthorne). Some of the mothers became involved in various
OEO-type projects in the region, but we were not successful in
creating continuous groups connected to our project, They were not
able to take over the program-planning and orzanization even with
uolp, as we had koped, Attendance was suall, snd we f£inally abandoned

the effort.

JERIC
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PRELININARY BRSULTS

The first question we asked ourselves was: can parent educators he

recruited, selectsd, trained and placed in the howss? The answer to
this question is quite claar, yes, Of the original 15 parent educators
exployed in August, 1966, 13 are still on the staff at this time,

Cne white parent oducstor and one Negro parent aducator were asked to
resign although for quite different reasons, ‘The white parent eduw
cator was essentislly a middie class person with a heavy nursing
background, She was neither sble to operate in a nonauthoriturian
fashion with her mothers nor was she able to relate in an egalitarian
fashion with the other parent educators, she developed a series of
symptoms, missed a2 number of meetings, and finally left the project
on March 31, 1967, One Negro parent educator had a background of
difficulty and was unable to accept the high degree of organization
and personal Tesponsibility required by the uroject. Although

& variety oi efforts were msde to aid her ineluding individucl
consultation, it was feit that she could not fulfill the role and
loft on April 30, 1967,

The simple ansver, "yes," does not convey the varisty of ways in
vhich the parent educators grev throughout the year, Evidsnces wore
noted early in the training period, These wore pecple with practically
no experience in clerical types of taska s Yot the project involved a
considerablc amount of careful record kesping, Errors and lack of
undergtanding wore very frequent in the training and early field
times, Errors still exist, but they are now well within the bounds
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of conirol. Not only did the mothers have little sense of clock time,
bgt the parent sducators as well were not necasgarily orientcd to the
notion of appcintments and schedules bassd upon clock time., Now they
can all maintain individual diartes, schedule sppointnents, o respon-
sible for being places at the expected time. They have deveioped a
qgaiet sense of pride in their skill,

The change in their language and concepts, 21though not neatly
visible for siatistical treatment, are quite clear to vis.tors to the
project and to all the people concerned., Not only have the parent
educatcrs become mora verbal as they have worked closely together, but
also they have taken over and modeled on the behavior of the university
graduate students and faculty. This is not a surface imitation;
their language structure and use of words shows that they understand such
concepts as stimulation, motivation, and the liks, Part of this has
beon accomplished threugh the intensive training and weekly in-~gsrvice
segsiocns, part through the weekly conferences with supervigors and

part simply thrrugh the continued interaction with various personnel,

They have now reuched the point where fhey are quite capable of suggesting
hypotheses and dosigning their own investigations., One barent eduacator
N is currently conducting a survey concerning mothers' perceptions
of when children become aware of race., Another group of parent edu~
cators are designing an experiment to attempt to measure racial
i}~. awareness in infants. Their ideas and insights have bean invaluable

tools aud helps throughcut the course of the project in the construc-

tion of the various measuremont techniques. A major question which

can be raised is whother this training procoss has moved them farther




away from the mothers whom they serve, snd taus in effect, destroyed
o8 uf the original ideas for their employment. We bave no answer for
this question,

The second question was whether a relationship bstwesn the
parent educator and the mother could be sustained over time, Yould
the mother continue to jarticipate in the nroject? No incentives
wore given to the parent to participate other than that the child
might benefit, Continued participation was to some degree contingent
upon the wothers® understanding and acceptance of a future gain for the
ckiid which was not observable im the early stages of our program.
Mothers now say that they can 3ee that the child is developing more
rapidly thas nrevious children. The statistics in Table 4 ard Table §
indicate some of the story. By no means did this project hold all
pothers thravzghout the peasible tine, We expected attrition, We
hed 10 guid.posts as to what the extent of attrition might be, nor did
we have any ciear ideas as to waat were all the factors thut might
influence attrition rete. Obviously, families move, particularly
farilios in those circumstances. A study of attrition between July 1
and September 30, 1666, indicates that two-thirds of the attrition

during this period was dus to moving from the area ot the project,

¥e asked each parent educator to spend an hour c¢r so tape rascording

vhat thoy felt to be the problems that mcthers face in staying in the
peaiest and the problems that they faced in working with the mothers,
Sone of thesc statemeats are presented below,

When I first contacted this motiier, she told me she was

very interegted in the project. But her husband objects, I
stapied working with this woman, but pretty soon there was




alweys some kind of excuse, She kept me running back to the
house every day in the week trying to find her. I found out
that she wes home whien I'd come to visit but wouldn't answer
the door, But this still didan't stop me from going back snd
contacting her. I evon went at night and this wag when I
found ot that she was working, and it was her husband wio
didn't really want me to come around, After she got ofi work
in the afternoon she would go to her husbend's grandmother's
home until he got o2f work in the evening. So 1 suggested
that I come by the grandmother's home in the sfterncon when
she got off work to work with her and her baty, But she

ssid this wouldn’t be possible, What I'm trying to say, is
that I thirk it's the father who is objeciing to my working
with her and the baby. She really has no choice but to do
ag 2er husband wants. The father has been in some tirouble
lately and I heard the mother moved out of town, but I don't
believe she hus, I just can’t geem to bhe able to contact her,
I even explained to the father one night why I thought this
was so important for tha baby, but it didn't ring sny bell
with him,

L 2 L it 2l d ]

Scme of the difficulties that mothers run into that make
it difficult for them to participate in the project are friends
or peopie that tell them they don't see any sense in this projact.

Again, they're not interested. They talk it over with their
ausbanda and d-.ids it's & bench of nonsense. Some of the mothers
feol that th~ gxercises ars going to take up a lot of time, and
tha baby iz going to enjoy this and want to do this all the time,
and they don't have the time to spare, .

LAt Lt

A lot of them have troubles with their husbands. Some of them
have to work and some of them kave to take care of younger chil-
dren, and some cf them just iike to be on the go &1l the time -~
never to be home, So I guess this is the reason that it makes it
hard for them to be in the project, And then vhat do the mothers
wmean when they say that they don't have time? wWoll, & lot of
thom sinply axren't interested and they don't want to take the time
for this. They don't really care about their baby or anything,
or rather they don't believe in our ) rojoct -~ that we can do so
many things, that we csn help them to learn to do so many things
for their baby in an educationsl way, Some of the mothers are,
¥ Gather, juct lazy and they feel like we look just at their
homes or something -~ I don’t know, They don't iike {» clexn their
house and when we get there, they're embarassed sbout the fact
thet theix touse isn't clean and their other childrer sren't
raken care of. I think we should sit down and explain to them
more thoroughly what this reaily does mean to their infant
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because it really is nard to have some of thase mothers thoroughly
upderstand it. Sometimes you have to tell them four or five ‘
timeg before you get it over to them, 1 had one mother thet
1 worked with for a month and ghe still couldn't got the meaning ]
of it. So after s month I had to #it dcwn with her and exrlain ;
to her sgain the importance of this project and what it occiid do :
for hor baby. So she finally did get the meaning of this snd now ‘
she has dons fairly well with her baby who is & pretty smart infant,

These statements reflect the ditficult 14fe circumstances of the

families with whom we are working. In some cases it is clear that

rather than being seen ss a help, the Parent Education Project was

perceived ac one additional source of pressure., Some of the reports

by parent educators indicate that the program violated to some degree

ths norms of the culture. Kothers stopped working with us because

they were ridiculed by another family member for talking to children

when it was obvious tha babies could act talk back (Additional

statements indicating both progress and difficulty are in Appeaudix B).

Mesgures of Infant Performance
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In spite of the difficulties, over 100 mothers of the originel

150 stayed with the project & ninimun of 3 wonths so that it becane

ormance of these babies at their 6 month

ited

possible to compare the por?

birthday with control group no, 1 which had simply been vis

psricdicelly by & nurse. As of October 12, 43 exporimental sad 24 }

control babies have been tested at the 12 wonth point on the Griffiths

which gserves as our standardized instrument for

Scale of Development

making such comparisons, and 38 experimental and 12 control on the 12

month series. Tables 6, 7, and 8 present the data, They allow us

That

to snswer our third question at least partielly at this time,

s, do the children benefit from such a program?




TABLE 6, Proportions of Success on Series Items
at S8ixth Months Tests

Experimontal (N=104) Coatrol {N=21)
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TABLE 7. Proportions of Successes on Series Items (12 months)

Experimental (N = 38) Control (N = 13)

ni ng P ny ng P

Series V

Item 38 28 74 13
38 24 .83 12
37 13 12
38 26 .68 12
37 31 12
37 034 12
38 35 12

37 41 12

«50
.83
«33

o

Ao h O

o2

43
.08
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Series V1
Item
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1
2
3
4
5
6
7
8

Series VII
Iten
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g =t
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Series VIIY

item 33 12
33 12
32 12
33 12
31 12
31 12
31 32 12 .08 1,61
28 11 22 0 1,18

N3 = number of babies who were tested on item, Not eiways equal to N.
“2 = nunber of babies successful on item

*P = 05
P = ,01

two-tailed test
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Figure 2. Cerformance or 13 Months Test by Item
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TABLE 8, Griffiths Scales of Development (12 months)

Experimental (N=43) Control (N=%4)

X 8D X sk

Total 1Q
Locomotor Q
Bye~Hand Q
Pexrsonal-Social Q
Performance Q

Heaxing-Speech @

» =,10 > .05
i*? = .05 > 0025
WRP = .925> nol

ona~tailed test
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Zable 6 indicates soveral mtoruunﬁ gindings, and Figure f
prescuts the ssme dats in snother form, It is clear tlat vertel
oxercises show the deficit w would espect im this popul tien, Now-
ever, the effects of the program sre noticesdble in series 3, whare
agatn we would expect the most difference, IFrom Piagetisn theory,
the tasks cn which the experimentsl babies are superior relate to
complex combination of schema and to objest permanence. This would
place a portion of the experimcatal babies in Pisget's sub-stage 4,
sbie o use familier schewas im mew situations as 2 means tc an end,
According to Piaget, this would ususlly oocur batwesn 8-12 months,
Thase gsins reflect & maximum of 12 hours of instruction of the
sothers, with direct training in series 3 tasks probably limited to
cu@ or two serdions with the mothers, Alihough the surve does not
resemble a straight line, indicating that itsus within a2 sories vary
in difficulty, the generul trend between series indicstes increasing
order of diffioculty.

On the bagis of these data (frox even more preliminary anslyses
on smaller sanplos) some items were re-assigned, and f;ho ane o2
direct verbai cuez tn the motber inciessed, |

Tabls 7, on 12 wonths series date, ta e prelivivarey ond; Many
bebies have not reached the 12-sonth mark, or could not be tested at
the exact time becaussz of illness, etc, A more complete pioture will
be available in Pebruary, 1968, Wevertheless, therc sre severs!
interesting trruds. One trend is the perhaps cumulative effect of
the prog sm, A sign test applied to the six month noasurement
indicates no overall difference in directicn, On 20 items, 10

favored the experimental. The ssxe technique applied to the 12 month




measuresent indicates that of the 32 items on which there were
difforences, 22 favored the experimental, The probability of such
& percentage khsing Gue to chance is less than § per ocemt,

The particular differencos are noteworthy, Item V-8 reguires
the child to get an object, previously nsmed, upon request. Item VI-4
i= esgentislliy the samo, except the object is at a 3reatsr distance
and has not just been named for the child., Item Vi-8 is & precursor
to conservation of liquida, and again requires the child to respond
to a verbal roquest and oxscute an action, Item ViI-1 13 & variation

of the shell game, in which the child has to locate a hidden toy under

& can, This relates to ohject permanence, What is especially interest-

ing is that these are difficult tasks for a 12 month old, and cnly
one control baby could do three of these, while at least thirty
per cant (18% for VI-8) of th. experimental babiss were successful,
T:0 one task which favored the control babiez (Vi-3) is non-verbal,
It requirsa the child to play with two types of cbjects, and somchow
indicate a racognition of grouping, As in the case of the 6 mcnths
moasure, tho items on which contrcl Dabies tend to do better are the
earlier, lesz difficult items; those on which the experimental do better
are the later, more compiox ones,
The data support the initinl hypothesis that stimulation pays off,
One can raise the obvious question concerning the use of the
treining task as the sume measure for estimating differencos betwcon
tralnsd aad untraiasd grops. The Griffiths Scale was used to provide
an indepsndsnt neans of asgessaent, Table 8 pr azents the dati, The
experimental babies are ashead o: two of the sub-scsiles snd overall

score, The pattorn (high locomotor, low speech-hearing) is the
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expected one for disadvantaged groups, The items on the Griffith are
distinct from the items on the series, so that the qriffith provides
independent support for our main hypothesis.

Our results to date permit us a cautious answer to the question,

do the children benefit, The answer, as of this time, is yes,

Measures of Maternal Attitudes

We wore also concerned with whether or not mothers were modified
or changed in their feolings of competence as a result of participatiocn.
Two instruments were developed to a@sess this phase of the work,
Colsman's study (1966) along with others suggested that our prrticular
population, especially the Negro portion, might feel less sense o:
control over their own destiny than middie class gdults. The
Rotter Social Reaction Inventory (1536) was modifiod through worke
ing with the parent edicators into an ingtr._entat the language
level of the izothers., The firet step in this modification was
rewriting the items to a fourth grade vocabulary lovel, The second
step was trying it out on the parent education staff for reactions
and suggestions, The third step wac training the parent educators
to read tlie items in such fashion that they would not betray &n
expected response, This was done becauss sone of the mothers would
obviousiy be unable to read the items themselves and we wished to
spare then the embaragsmen. of being confronted with such & task,.
A reliability >heck wa= run using a comparable group of women and
yielded a test-retest roliasbility coefficient of ,78 with an K of 35..
Most of the work with this scale lies in the future (see Appsndix A )
but its devoloMt was mads poasible by the support of the Foundation,




’, The Bow I See Mysoli scale, vhich had been ¢-veloped by the |
o principal invastigator on schoc? nopulations, had been factor snalyzed
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and yielied several factors vhich sre of interest to this projsct,

P I

4 The factors, end their rolisbility cosfficients (N-34) ave:

Ry intorpersonal adecuscy,r = ,82; autonomy, r = ,68, The Hov I 8ee
liysel? scale is administered by a research stsff momber in the
home in the presence of parent educator at the time the ctiff zember
conducts the 12 month series test on the child, ‘Too few completed

scales are available for a worthwhile comparison, Copies of thc‘

T PO

Rotter Social Reaction Inventory and the Gordon How I Seo Myself scale

are in Appendix C,

Seriz- uod{fication
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As & ‘remult of the six month tests, and the gmms‘ucu of "

Cord ¥ e,

consultints, both the series order and content vere modified, Table 9

ahows these changeg,
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TABLE 9.

Changes in Series Taik Orde

R

originsl sexies

Direction®

13
1-4
1-5
16
1-7
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later
earlier

later
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esrlier

earlier
later
1ater

earlier
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uﬂior
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In Febrmusry, 1987, e proposal {(Appendiz A) was submitted to the
Department of Healtk, Education snd Welfare, Children's Bureen, foz

sontinued support of the activity. The proposal <uz approved and a |
grent made beginning July 1, 1987, for support through June 30, 1969,
This continued support allows a longitudinal program through the second
yoar of life, | a new group of beginning families and the developnent

* of and testing of Zurther hypotheses wonoerning rolstiop.h;pp botm L
-tmutzou, mother competence and child growth, - o ]
o !n addition to thc euppori: for thio project, the originul. nupport N

‘ !m ﬂu Io\ndlt:lon opomd uny other avcnuoc for further )

\ mnstintionl o:! tho whole inuo ot pamt educatica and m:ant

}at;numt_ion. | (] m preaently thinkiag of otudics o! ‘the nprnd - '
‘61 oftect. FYor exaaple, does the mother use thes. arocedures with her

| .nczt ch:lld witbout tny addition‘l uséstanoo iron a inrent Qducator? :
| .‘ ,Don tho not-hor vho 18 utisued with the zrowth of hor ehud tproad
| tho wrd to hor nughbor?
wo m aho eoncomod with nys of mchins ohildren, vhethat‘
,they be mtddle or lowor olan, who m left sl! d:y in day care -
y | mtm. How m we mn-tlm: inititut:lonali:e tho rolc ot pcmt
o odueltor a0 tlut the comminsty taies over tie aupport of this
| | | mnction for nrvicm dey cm youngstern, pithet undor pubuc or
o priuis r«ponubnity? can we teach high ochool ;rotmg-toro to
o 'mmn uth mtcntn und young chudm aa a uy o! ¢:luns tm u

~‘lenu o:t rolo in the aociety as \wn as prepariug thu tor narriage H
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and family 1ife? Can we move toward the adoption of these procsdures

" Spoad -

as part of school system operations, although at the present time
Ooffice of Education grants and state funds sre obviousiy ruled cut?
Ws are also interested in following the future development of the
children in the projeci tkrough longitudinal studies that may or
mey not inciuds Surther intervention procedures beyond the second

ysar of life,

~ One cloar gein irom the or:,lginaa.’projoct has been tha all-university 1
type of interest which has been engendsred, It will be noted that ;
tﬁp extansion of our work being supported by the Children's Bureau i
inciudes faculty members from clinical psychology and sathropolegy- i
M. A Master’s thesis was written during the project by a | 1

’ .\ | ktqtesto student in anthropology who studied Do parent education
\/ _,futu'ins' progxm. This thesia is not yot a.va:ilablo Connections
| ?o bun «tabluhod clsarly with the varioua dopmmts of tho
concg. of lmrunz, so that scme of the procodms developed 4n +he
“projoct will be taught to nursing students, Those types of gains
yield unpréﬂictable payoffs, We have seen these as Lasic to our
efrort. It was the hope of the arincipal. 4investigator that tm‘
| projcct voul.d becono an umbrells in wbich rouurchm and mrvioo
, o oricntod people from a variety ot ducipmox zouls” “.nd opportunitiu
Ny . ror turthering our gcnonl understanding ot 'i,ne growth pmccu and
ot t!u atfects of training on develszaat,
om of the immediate noxt steps is an analynu of tho dmgraphic
ufomtion collcctod toth waekly by the parqnt educutoru and in &

- final vo‘burution report (wa Appcndix E). In particular we will be
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exemining the type of verbal communicaticn in the homs, the nsture

of the reward and punishaent system, and the relationships, if any,

b K ATt tmdar o DA ¥ s K  rwa

between these and child performance, This particular zroject will
focur on the babies and families which were visitsd by the nurses
(control group }). ,
We will bo“invostigating the comparable periommsnce ¢f bahiou iu
this project against middle ciass samples, e wich to 382 if hssa
babies not only gained aver control populaticns but also hold'thgfr |
own by the end of the second year of life when one would né:nalii " ’}‘: ;;g
expact they would be falling behind aiddle clapa childron. :

8ince ths research staff is made up ol graduate stuawntu,

B '
N A
Y PP PN K

soveral of these projects will lead to doctoral diesortutionn.

When these students Leave the univoru.*v. hopofal‘y tacy will eusry

TR

with them expesrisnces which vill influence their & trther works

o
ik i, e s, ez

DISSRMINATION ACTIVITIES |
Our fourth question wac whether the results and tho proculc could
be disseminated so that & new role could be created and a uevrprozrﬂn |
advanced, Although it &s still too soon to tell sbeut the gains » ‘ia,i

for the child, by the nature of things, we have been identitied

a;"a'ooﬁrce of information for people throughéut the country engdéod
in intervention activities with youslg ohildren..

Our fivat efforts o dissanandtion wore local. We were concuzned

with informing school perscmnel in ths various countiss in whtsh our

project was located about sur efforts, Roprosentativia,ftou these .

counties attended s meeting in Janua:y, 1987, The project was
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explained to them in conwiderable detsil, Interest was so high
that the Gainesvilie componont of the Southeast Educational Labora-
» tory (Regional Laborstory) checked with Washington to m it ﬂn
uriouz ocounties ¢ _ild organice a Joint Tith 341 propoul to
engags in this vork through the county school syatems, 80rv;loo
elenents would shift to the county while research and onluation |
rexained vith the University, Unfortunately the ESEA of 1965
' did not allow programs to rcach bolow kindoréﬁm. 1!:15 »pro-'
vented the organization cf & program, but still hﬂ: the countiu
wuh considerable :lnterut in looking tornrd to tho time whan
uuch 2 shift could ho udc. | K N
The progran vas pmnntmd to the Board of Inmters of tho rlorida

l'oundation » & grouy of alumni and other top level pooplo 1n thc Btatg
of rlortda a8 2 pirt ot ] day iong meeting of the Board at minm:luc
(Jamm-y, 1981). Interut vn again very lzs.gh and on.aurag “.. 53 ;

ru'dlt, the wives ot tha Bon'd nenbou wet at the houu ot tho \
Pl‘Clidﬁ’ﬁt of the Una.varuty ana -pent a momlng with lirc. madshu |
lomims the dotans of the oparat:lon. wo hnvo aubnqueutly mo:lvod
requntc for our mtoriais from m of %"sso muabom. - |

The first raach pagt the nttte m in mrch, 1967, th-.. ..../ :
hnp and luss my pruénted & progran on the pro.jcct to npresm- |
tatives tron the sixtees southern states snd additionn pammol o ;
‘lfm such :l.nmtatution- an ﬁanl: Strset conezu n mtmnco | _ B
‘4uponsom by the southem Educaticm Fund at Athons, tﬂ“ﬂibs , As
Vwa oufgrowth ot that mtcmcn, m vero aokcd by t..- southm . -
Iducai-x\m Pund to organize a statewide conromam m arly anndhood
. ‘naumm Wiich wa 1534 dn June, 9RT, <d eamemnc. A eopy oi'




that conference report is being publighed and wil) bhe st to the
Ford Foundation,

The Gfiice of Economic Opportunity establii. 1 a progran to bo
called Parent Child Centers, The principsl investigator was ssked |
to attend the orienta*ion seminar (Septamber, 1967) to préﬁmt','tho . s
progran to the prospective directors of the centers, As a usﬁl\k' _ o
of that yrogram, copies of our booklet are bsing &;hiumta;n to
all of the canters zud wo have received considerable numbers of

Tequests (soe Appendix ¥ for a list) for information about our work,

We have bes: informed by OEO that our program was wol! mund
and will phy & ol¢ in influencing the direction of thou Paront
cnnd Omtor prograu A

The National uboutory Clearing House in Early Clxﬁldhood
Bduca*ion 1ocated at the University of Illinois, sent one of :tt;
staif to Bainuvnlo to see our work and esain, the projoct vas
favorably reviewsd. Dr, J. MeV., Hunt, the head of tho 1abomory. :, |
has invited the pr:lmcipal mvoutigator to sttend a apccial u«tlnc ‘ |
this fall of & small group who are engaged in :lntorvout:on opmt:lona : :
for the exchanga or information, We have alm boon u teﬂ ny m-. | ‘
Stedman of the Duke project and De, Phi.n‘,ps tm Peabody mm pro-' |
Joct. In this respect, diueumtion i & two-wuy stmt. ﬂoth R
these people sarved ag consultints to the project n well u cu-rying o
back what we were dolnz. This same type of actiuty occurrod mmn | | 1
respect to Dr, Etoa Binmu from *!no tmuraity ox Buﬂalo, o o
was of particuler untremco ntmcthmmg the vorm oontmt
of the r.viu:l bookiet m Dr, Paul nachtual from coloudo who

, . ) )
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was the Ford visitor, Mrs, Pearl Drane of the Miesissippi Child
Development @Group also served as & consuliant and as & disseminstor,

W6 developed a film (still incomplete) of child bshavior to
use in reliability training of our tusters so that we ‘wou;ld be sure
that they would be relishieiwn judging serioes achievements. This itin,
in '@:\u‘n, ocsn becomo & vehicle for digsenination. We are 1ntoro:t§d
in the possibilities of developing & more ambitious film conveying
actual training techniques,

Although the sipport from the Foundation has reached an end,
the continued support from HEW will enable un to carry on the
activities begun last year, Wse expect that our dissemination ac.tivi-
ties will grow through visitors to the project, through tho lmoklot
snd possibly through the film as well aa through turthcr pruen-

Aeefalibanans 2 Ya L DI

tations at redearch and zervice conferences, '0 are o-:tiuut:lc thnt o _
w3 can find ways to dissemirate the point of view of tho uso o:t
parsonnel and the training tcchniquos for both parep_t educatore |
and mothors, We feel tliat this project is unique in this aﬁbranch o

and that it win ‘make s differsnce, not only on the local ucono |

- N f
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as our a3 davolopa Parent Child Conters and Naighborhood novuop»

o e

mént Centers, but also throughout the Southern region and the

country as other projects build on, modify. and test what we
DISCUSS ION

It is not possible to convey in the printed word the totality

d emaplexity of this project., It hag gone far better than w hn¢

sy #ight to hops.

There have been many frustrations snd many



difficult nnd snxious moments, We discoversl, as we are sure

other have before us, that 2 combined service and research organi-
sation engagod in 2 field operation is always faced with problems
0l compromising rersarch design for the maintenance ot thp sorvicy,
¥e have woadesed vhether we have burdened our puoient educators and
mothers bhacause of our needs to collect dsta, but they have somehow
come through gnd stzyed with us, Vo atill have many Guestions about
both the immediate and long~range effects of our wérk. Otﬂ.y con~
lt:l,nned longitudinal study and subsequent investigation will tell
whothor there is any lasting payoff, Ve see, althougli we m well
avare of the Hawihorne effect, a variety of evidence that we ;uﬁ |
_iado a differance in some lives, Whether we have raised hopss that
will subsequeatly bo daghed only time wiil tell, Although as
scientists we roalize the data are mot yst all in, we feel now
that \n are on the right track, |

There % one arvea in which we have sone reservations, Wo

are not sure hov well we can gerve all the population. A more cmtul

study of attrition and the relaticnships between porsonuuty nal:oup,
the 11:- circumstances, and survival ste in the projcct night
give us some cluss ahout whether there is a portion of our popula-
tion so apsthetic, 80 e::':,crnally controlled, so overwholud w:lth
their burdens that they cannot be reached aucceu:zuuy by such |
minimal support as this, We are also concerned, and feel that the
Pnrmt Child Center movoaont nay offer a way, for retc!unz othar |
anuy aubers. 'mm project did not reaci the fathors, nor wes it

so intendsd, 8Some :uthau, of course, hecaue interested, but others

o o

e — e e e g
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either worked against us or were togslly indiffexrent, e did net
necessaxily reach older siblings, and thoro ey be ways that m-»bomx\
devoloped elsewhore that couid be readily adaﬁtod into '\tlju mﬁcfﬁ.
¥e never inteaded tc be nor have we bun all thiage to oﬁ* fuiil;u, .
¥o iixve stayed clesrly iuside the educational tramework, wtn
rornm~ to oi:har agencies for medical or «uuo utuem mau wo.
becane sware of these, However, a mrohomtw mgm for some ot |
our faxilies way be an absoluty ncccnaity fov mwch and c!muc.

On- of the noat intruuing elexentse vaAS thc Juotiﬁ.cation ot »
| the notion that pcoplc wiu ﬁu to tho chanongo. ‘nuro \nrc -any

P T R T 4

.“mrc wio folt that our trainon could novor bum mcnt odumtora,
;, u\d thst thoy wou:.d never be :ecuved by the nothors. It is obv:lotm -, |
Atlut. thoy wcro wrong, ?urthnr, tho amou-ch utaﬂ' umz was an | |
. untnimld, younq, but ugnr group. 1t mt throm practicany : SO
| 'u eo;pleta change of wrnomu in spring mcl sunmer as -tudonts - o ‘
coupletod their \vork or mt any on mtomlhipn, lnd n« pooplc .f ‘\ . | , .
wers mmitad, It was gratuymg to see thon tutc hold (mta thoueh “ : ‘
| 'tharu wag, of eoume, some luppngo, m... mlomfmg, m aﬁJuai'u : |
g mont in ths pwcns, Ihero m ‘“‘y tTwo poople; :ln ».sldition

to the pr:lnc:lpal, mvostigstor, who have bun vi'kh tks xmojoct Zm

‘ 1ta inccption, lh.*. J,R. uuy, who sorved a8 the wojm D:lrector :
’vdth ujﬁr rupons:lb:lnty !or tha traira.nz proz:mz nnd for day to day
- .optrat:lon and nm. carolyn Bragshaw, wio ed the najor ruponl:lbnity |
‘for rbcruituont ot the parcnt educators and 20:- tho control. group o
| vhich was v:laitea by tha nurnc. Waatever success tho projoct

hu hud u duo, in xu-ge mum, to ﬂmr cttorte, tho Joint
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¢2forts of the other research and supervisory staff, and the o
parent educators. o | |
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EARLY CHILD STIMULATION THROUGH PARZNT EDUCATIGN

1. PROBLEM

-] Tho purpose of this project is to investigate a way in vhich early
intervention into the lives of babies might bresk the poverty cycle.

The project atiempts to simultancously raise the chances that the

infsnt will reach a higher level of intellectual functioning end that

"4 the adult who mothers him will gain in compaterte and feelings of

E golf-worth,

To achieve this purpose, the technique of using disadvantaged
women to teach mothers how to stimulate their infants has been developed
in a pilot progran,

The pilot program, described ir AppendixAl, has demonst¢rated
that disadvantaged women can be selected, instructed and placed in other
disadvantaged homes to teach mothers ways to stimulate the perceptual,
motor and verbal activities of their infants.

o The stimulation procedure consists of a systematic series of per~
’ ceptual-mogor-auditory-tact1le-kineathetic inputs based upon & review
of tho theory and reseerch on cognitive and afiectiva development in
the oearliest years,

The concopt that the earliest years of life are critical in the
dovelopment of not only ihe porsonality tut also the dacellsctual de-
volopucnt of *he individual is becoming generziiy accepted by the scion-
tific community end the society-at-large, A clear indication of the sproad
of this idea is in the President's State cf the Union Message of January,
1967, in which ko urged that we try new metheds of child development and
IR care from the sarliest years, However, there is a considerable empirical
s and theoretical gap botween the generalization stated above and the
systematic implementation of procedures to foster davelopment, For exanple,
the nature of the experionces which serve to stimulate developuont, and
their sequencing, is not fully understood, The timing and arount of in=-
0 torvention are unknown qualities, ‘The interplay of family climate and
task is not clear, In addition to these scien:ific guestions, we face
C practical quastions as to how various populations can he reached to
5 use what is krown. Although laboratory work should be continued, the

% basic test of the concept must be conducted under field conditions. It
is only as stimulation techniquas are investigated under hom? conditions,
without elaborate gadgetry, that the practical as woll 2as scientific
questions concerning the efficacy of stimulation can be answored, The
importance of providing opportunities for children to function at their
highost possible lovel has been weil stated by Hunt, 'Participation in
our highly technolozical culture calls for high compatence in the use of
our symbol systoms of language and mathematics end for ability to thiank
and to appreciate evidence, The rzpidity of technological ohange demands
that all individuals have tho ability ¢o cope with change, . ." (Hunt,
1966, p. 143-144) Based upon a series of programmatic investigationa of
ckild rearing, R. Sears (1937) hypotiesizes that the difforences between

..
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lower~clads and middle-class child rearing patterns are a fuaction of

accegs to information. The general literature on cultural deprivation il
jndicstes that language training and other activities which contribute

to development are aither wininal or constricted in disadvanteged fauilies. ;:
Because o this deprivation, potential is damaged, i

Given thc belief in the importance of early stinulating experience,
and the datia that it is not available to indigent families especially in
the rural and small-town South, how do we bridge the gap? How do we
trensmit to indigent nothers the information, along with the skill,
concerning ways to play with and interact verbally with their babies so
as to enhance the babies' potentials for development?

The pilot program developad a way to educate these parents to
provide their children with a good start, so that the poverty cycle in
those families might be broken. As the children are butter equipped to
cope with school, they can move out of the indigent claas into productive
meaningful work. Further, as the mothers l2arn to deal effectively with
their infants, their image of themselves and their general helplessness
may change.

The problam is to investigate the effectiveness of the particular
technique developed in the pilot. It represents an innovation in cnild
welfare services, which, if effective, extends the »oach of the pro-
fessional, and, in the long rum, reduces the need for services as the
participants become more capable of meeting their own needs.

2. REVIEW OF RELATED RESEARCH

Effects of Environment on Cognitive Development

The work of Piaget (1952) and his agsociates impl”s that thinking
does not merely emerge but csn be traced to the impact of experience
upon functioning in the early months and years. Cognitive development
procssds through & progcess o2 integration wherein proeviougly organized
behaviors becoma an integral part of subsequent behavior. As existing
mental structures are modified thr-:gh functioc.l adaptaticn in environ-
mental interaction, intellectual growth occurs. Bloon (1964) indicates
that effects of environment are marked and that the first four years are
most critical. Loretan (1986) stresses that any of these oarly ycars
lost in & poor environmont are almost irretrievable. The critical nature
of early experionce for subgequent development thus bocowies & crucial
consideration for educational planning.

Data concerning the differential effects of environmental stimuia~

tion on the development of infants have been collected under conditions T
of deprivation caused by understaffing in orphanages and institutions g
{Goidfarb, 1955; Donnis and Najarian, 1957; Provence and Lipton, 1863} .
Skeels and "ye (1939) reported that jnetitutionslized infants, diagnosed
as retarded, made significant upward changes in tested mental porformance \
when placed in en environment with increased stimulstion., Caldwell (1967)
refers to & recent unpublished followeupvhich foynd that the gains made i
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- 3 by the stisulated gioup ware sustained fnto adult life, while all but
one of the control subjents vhio remeined institutionalised developed
cli-2sic cyadromes cf nental retardation. Beveral seosnt inves  igations
{fheingold, 1681; Zcyegh and Demnin, 19685: Cagler, 1985; Waits, Csstles,
\ anc Neld, 19684) hiave 2urther demonstrr.ed the feo:sibility of pweitively
- altersing eurly developavnt thrcugh in'.oducing stimulation prugvams for

;‘ ? instituticualized infenta,

P |

. The infeot in 8 deprived home has sany of the sexe lacks as those
e ia instituiions, Pavenstedt's (1963) descripticas of the lower-lower-
-/i class hcve sugoest that thore is & paucity of concern for the infant

and Zurther Zecreasing interest 2. the child peaches toddler stages,
: mmt (106€) points out that it iz during the second year that stimu-
) 1etica, enpocially verbal, is lacking in culturally deprived homes,
17 langusge-emargiug months are critical to intellestual develr:aent,
i a- Bayley (1968) suggests, the lack of stimulation in the lovor-cuu
- b.ne may be, at least in part, causative of retardation, In reviewing
* 11002y and reaearch on attainment of concepts, 8iczel (1964) stated,
"The long-tera significanco of the inteilactusl functioning rosds to be
: studied longitudinally. 7o illustrate, it may be ttat one reagon
% childron from so-called culturally disadvantaged noros have difficulty
in kindergarten and 2irst grade is that, they did aot have spyropriate
stimulation during these early years.” (p. 216) Thic s*udy will
! contribute information sbout the effect of stimulation -n children
growinug up in their own homes through a careful assoss. .nt of groups
receiving such stimulation and contiol populations who :mivo only
"actural” inputs from thoir deprived environments, .

The ole of langusge in the acquisition of meaning -.r different
o socinl groups is contrasted by Bernstein (2961} and Hess and “hip.an
3 (19¢9). 2ornstein finds that middle-class persons utilize va.ious
ela.oritions of sentence stiucture aszd a xange of rofersnts to “elineate
and iscividuate person meanings, The low)r class membezs, on *'.e
K 3 other hand, rely on highly predictablo implicit uttersnces which
poorly équip them to formulate discriminations and genaralisatior-,
make feolings expiicit, or, az a consequcsices,  bescne actively resjonsible
! for thearr owmn bshavior or learmiang, In suanarizing the work done i the
Gevalopment of language, ithought, and psrsouslity, Lewis (1963) str-cses
tho sl mifizance of the first three yeu~s of life in the future oreciic
and ccgnitive develorment of the child, "During the gocond year of lifo
? the prézrse of the growth of meaning is a highly complex intersction of
cognitive and cractic factors.” (p. 37) Lowis further noted thst in
. verbaliming the chiid does £o in ecasert with cihers through inter-
l ection with thew, During the second year “ranipulative comsunication
: will also chrouc: extonsion .nd contractior., contribute towvard naming,”
(p. 63)
]

Dispite fregu.a1t refercnces to the imp:tance of the Zirst two
years by maiy sutho.ities, thoxe appears to be only ore empirical
invectigaticl of a specific progrim for the second year, Irwin (1960)
reported the uffests of a program in which lower-class mothers read to
their infants for ten minut.a each dey hezinning at thirteen months.
At tweity months the exjerimental group was supericr in all phases of
sposch,

~he studies of Hoes and Shipman and Perastein, cited above, have
focused cn the form and coatsnt of language, For the young child who
coxprehancis uttle content, and even for the older child who does, tho
"tone of voize" In which eontent is relayed is another importa.t part
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of che communication process (Kramer, 1962; Mahl and Schulze, 1884).
Markel {(1965) has demonstrated that the reliability of cecding pitch,
loudness, and tempo for a sample of language 1llows further unalysis in
contrasting speach diftsrences as, for example, in assessing effects of
ar educational program. This study will not oul, provide language e3per-
ience but nlso aseess its impact, which has rot been done in previous
investigations.

The interrelationships of specific cognitive attainments to per-
cepticns of self-identity and person-identity have seldom bsen explored
with young children. Several investigators have found that awareness of
racial identification exists at three years (Morlead, 198&3; Scevenson
and Stewart, 19383, Fowler (1962) reports that color discrimination is
also a2 product cf this period, The question of whether participation in
an enrichment Study will facilitate the developaent of color discrim-
ination and as a correlate, racial awareness, has not been previously
investigated.

Envizonmental Influaenceson Affective Develogpent

Although it is difficult to delineato the features of the mother-
child relationship which are essent.e! to personality deveiopmeit, Bowiby
(1951), Spitz {1965), and Brikson (1950) postulate that a one-tc¢-ORo
relationship with a great deal of attention is necessary. Eriksion stresses
the vital role of the mother-child interaction during the first two yeers
of life in developing tho sense of basiz trust and avtonomy. He aypoth-
esizes that “the capacity to find gratification in the outside worl<d is
related to the dezree of succegs during the first two years of 1ife,"

(p. 2:i9

witk’a (1962} noted that the early mother-child relationships sand
living coaditions aeem tc he the determining influences on adult person-
ality, Moss and Kagan (1964) saw maternal treatment from birth to three
years as a bettar predictor of later childhood and adult ratings than that
in other age periods. Sears (1957) and Rerduia and Walters (1963) present
further evidence of the influence of early child-rearing practice upon
development. The home in which this study will be conducted offers many
cpportunities te investigate the child-rearing practices and living
situation, aend the effects these may have wpci ths chiid,

The ngulation

That the present position of the American Nsgro leads to negative
self-percoptions has been notad by Goff (1949), Ausubel (1963), and
Kvaraceus (1965)., Coleman (19866) stressos the Negro's porceptions of '
inability to control his own snviromment. The high correlstions reported
by Coleman between feelings of being at the mercy of chance happonings
and such factors as school achievement coincide with the findings of
Rotter (1966) and others investigating internal-external control expace
tancy., A Series of studies were cited by Rotter as providing strong
support for the hypotheses that the individual who has a strong belief
that he can control his own destiny is likely to be alert to sspects of
the environment which provide ugeful information for future behavicr,
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to take steps to improvc his environmental conditions, to place greater
value on skill cr achievement reinforcoments (Gore and Rotter, 1963;
Batt'e and Rotter, 1963), Although it has heen shown thet internal
control is velated to affiliation and initin:ive in improving conditions,
the g estion of whether opportunitier to affiliate and improve the life

sifuetion will change expectancy ¢o 8 more internal direction has not
been previously investigated,

The an-Praieaaionnl ngggg

The utilization of persons as educators who are seen by the parents
as like themselvez and with whom they can easily identify is an innova~
tion which aticmpts to aid both mother and child, Reissman {1968) and
Levinson and Schiller (1965) report ¢he utilization of non-professionals
“ho are themselves memisis of the low socic-economic treatment group to
increase cormunication offectivencss as well as relieve case loads of
professional workers in welfare agencies. When use of the indigenous
non-profesaional involves an educational program dealing with ianterper-
sonal relationships, communicative skills, professional confidentiality
and raintaining porsonal identification, perforaance at a bhigh level of
comperency occurs, This competency, howaver, can ko maintuined only by
continuoue interaction o! the nca-professiona’ and the professional; by
& congruency of heliefs :oncezning huran beings. This kind of constant
interchange is central t» tae propoged study,

This study, therefore, is desigred to investigate, in a population
representing indigent Kegro and white families, in rural, small town
and smail city settings, the effects of psycho~gsocial onvironmental
variables described above uwpon tho early developnent of children, It
will serve to begin to £i11 in some of the gaps in our knowledge about
the population, the effects of stimulation, and the means to be employed
in educating mothers in procedures which enhance the development of their

children. The pilot project, described in Appondix Al, laic the ground~
work for this project.

3. OBJECTIVES

The objectives of this projsct are to find out whether the uge of

3 disadvantaged women a3z parent educators of indigent mothers of infants
'f and young children (2} enhsnces the development of the infants and chil~
dreu and (b) increases tho mother’s competence and ganse of personal

L worth. It is understood that these two cbjectives may have a functional
N ralationship with each other, and our lypotheses will raflect this, but
ey here we see them as two equally important outcomes wlLich may be treated

;\ 88 independent. It is, of course, understood that other appreaches night
', agcomplish such objectives. The aim here is to investigate whether this
£ garticular complox of activities accomplishes the goal,

: In order to measure accomplishment of thess two objectives, hypo-
§Xj tieses have been developed relating to such classes of variables as:

home situation, content of stimulation materisls, amount of stimulation.




¢ ., third objective, simply stated, is to increase ouy knowledge of the.
g nome 1ife of infants in this population. As Ainszorth has indicated, "o
\ date, cthere im little published irformation about infants in their o

’ natural habitat, the home." (1984, p. 1) In order to ackieve this objec-
£ tive, . series of questions has been frazmed.

Kypotheases Relating to the First Objective

; 1, At the sud of their first year of life, children whoae mothers
< F were educated in the stimulation series will bc more highly devaloped
than those whose mothers received no ingtruction.

a., They will perform successfully on more series tasks.

b, They will score higher on standsrdized moasures of develop-
N }, ment,

c., ‘They will have au¥e awirendss of color and race,

Threso three suns-hypothescs apply 8.80 to hypotheses 2, 3 and 4, and,
in null fashion, to 8.

2., At the end of tneir second year of 1ife, children whose ~sothers
ware educated continuously since the children's third wonth will .1 more
highl.y developed than {a) those children whose mothers received ir.cruc-
tion in either the child's first or second year (b) those children whose
mothers received no instruction,

3. At the end of their second ysar of life, children whose mothers
were sducated in only the first year will be developmentally more advanced
than children whose mothers were edunated in only the second year.

4. At the end of the first year of life, children whese mothers
were educated in the series will be mord highly developed than those
whose mothers received a different pattern of instruction, of an equal

length of time.

5. There will be no difference potween those children whose nothers
gzoceived no instruction or visgite and those whose mothers had ponthly
e visits from nurses during the fivst year.

Hypotheses Relating to the Secend Objective

‘&‘ 6. Mothers who receive inatruction wiil have higher expectancy of
N internal controi than those who do tiot receive instructizi.

& 7. Mother~ who were aducated in the series will have more elaborate
B ianguage codes than those who were not educated.

//; 8. Mothers wiio were educated in the geries wiil have nigher feelings
of self~esteem than those who were not inc ucted.
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9, Mothers who were educated in the serier will have different voice
qualities (pitch, loudness, tempo) then those who were not.

In all the abov. hypotheses, differsnces will algo be a function of

length and time cf instruction. The longer the time, and the esrlior
the instruction, the greater the diffezence.

Hypothesss Relating to Interaction Between Objectives (a) and (b)

10. There will be a positive corrolation between the mother's expec-
toncy of internal control when the baby is six menths old and the devel-
opmental lovel of the beby at 1 year and 2 years of age for those
receiving inr _.ruction,

11. There will bs a positive correlation between the mother's expec-
tancy of internal cortrol when the baby is six months old and the amount
of v.urbal activity of the mother,

12, There will be a positive correlation Letween movement of the

mother on internal control orientation from 6- £1 months and success of
the baby on the series tasks.

Questions Related to the Taird Gggggtive

1. What is the density and crowding situation in these homes?
Eow rany people are in the home, and what are the space conditions?

2. Who actually z.ses for the haby? How many play motherirg roles?
2. What is the extent and nature of verbal interaction?

4, What is the marital situation?

5, Wwhat happens during the visit which disrupts instruction?

8, What is the health situation of the baby?

7. How many children does the mother have?

8. Will there be differences in mothers' conceptions of ths idesl

infant, ideal male infant and ideal female infant according io age of the
infant, race and parity?

Additional nzgotheses

13. There will be ro difference within or between treatment groups
as & function of the situation variables of: density snd crowding,
nultiple mothering, number of children, marital situation, disruption,
nother's sex-role expectation for the child,
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14, Children in homoa with nigher levels of verbal interaction will
bo moird advanced developmantzlly, within treatment groups, over those in
homes with lower levels of vertal interaction.

15, Girls will be more advanced than boys, within trsutment groups.
16, Within the groups receiving instruction in the serises, both

nothors®' snd children's devslozment will be a functicn of the number of
completed visits, ~

17. Children who are reported amore often as ill will make less
progress than those least repoxisd ill,

4. PROCEDURES

(a) General Design

The mejor treatmont variable is inmstruction of tho mother by
the parent educator in the stimulation exercises, This inatruction is
given once a week, in the home, on a regular home visit schedule. The
mot.9r is not only instrvcted in the mechanics of the sxarcisesl
but also in the general attitudes toward seeing them a8
play, to be engagad in at odd moments when both mother and child might
enjoy them, These materials, and some skills in toy-making with paper,
encouragement of all forms of play, are presented in such fashion that
the mother learns by imitation of the parent educator, who demonstrates
on & doll while the mother holds her own baby. The mothering role is

not assumed by the parent educator, who involves the mother in the actual
task, .

To test the hypotheses and questions, each family in the original
ssmple from the pilot program (For a description of sample, see Appendix al)
is to be followed until all children reach their first birthdny, This
will take until January 31, 1968.. The first baby reaches his birthday
about June 15, 1967, so that there is about an eight morih spread. As
babies reach this birthday, the group containing the mothers who originally
reéceivad stimulation will be randomly assigned to the second year stimula-
tion aseries or no stimulation group., As the original control habies reach
their first birthday, the same type of assignment will be made. This will
yield four main groups: El’ receiving instruction frow the babies' third
month to his second birthday; BE/C, receiving instruction until the first
virthday but not during the second year; C/B, receiving instruction in the

socond year but not the first, and C,sreceiving no instruction in either
year,

11. J. Gorﬁon and J. Ronald Lally., Intellectual Stimuiation for Infants
and Toddlers, Gainesville, Florida, available through the Institute for
Development of Human Rescurces, 1967,
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TABLE 1

TREATMENT PLAN
Trea*ment Traatment

Group Original N 3 Mo-1 year 1 year-2 year
El 75 Series Series

E/C 75 Series . .

CI/B 13 Nurse visits Series

czls 12 . o Series

CI/C 12 Nurse vigits . .

02/c 13 [ ) * 9 [

E2 30 Series Bogins 7/1/67
C3 30 Other stimulation Begins 7/1/67
c4 30 . o Begins 7/1/67

In order to investigate whetler it is this particular series, or
another pattern of equal amount of time spent in the home instructing
the mothapr, three Rew groups, (Ez, C; and C4) eelected in the same fashicn
as the original popuiation (see Appendix A1) and randonly assigned to
series stimalation , "other" stimulstion and control were started in
July, 1897, Thirty babies will be assigned to each group, which means it
will take until about September 30, 1967 to assign the last baby, This
will constitute all the eligible babies born in the hospital Juring this
time period. The two groups of mothers (Ez and Ch) will receive instruc-
tion until the babieg' first birthdays,

The present pcrent aducazors who liave mothers in the E/C group are
assigned to work with mothers in the E, and C/E groups,. They are able
to do this as the babies in the E/C group reach their first birthday and
move out of stimulation aand are dropped from their cag® loads, (For time
chart and population datz see Tables 3, 4 and map)' The case load of one
parent educator to ten mothers will be maintained., Now parent educators,
who will not -eceive training in the gories, were recruited for half-
time work from undorprivileged mothers who are working in Head gtart and
other early childbocda programs. They are assigned on an equivalent cagze
load basis (ore to fiv~ for half-time), This plan is being used, rather
than employing only three new people, so as to control for the personality
or other educetor variables which might influence results with too few
educators. They have besn trained in concepts of the importance of early
stimulation, and have developsd their own instructional prozedures and

content based upon their Hoad Start experiences and their general backgrounds,

-0 -
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The ssumo staff ratio, of one superviesr to three educators, will
Lbe maintain. . The supervisors will be deacribed under staff,

The treatment variables are thus: tyne and content of instrwetion
(B; vs, C3) length of instruction and timing of imstruction (E, vs. R/C;

E/C va. C/E; B; v8. C,) presence of instruction (E, ve. cl,z. R/C, C/B
vs, C"

The dependr- 'awiables are: changes in nother and developmental
level of the =»n 3pecifics are contained in the hypotheses.

(b)_Sample

The sample was described in tho pilot project materizl in
Appendix Al. Briefly, it consists of indigsnt wothers and their babiea
born botween Juwne 15, 1266, and September 30, 1967, at the J, Hillis Miller
Health Centor, Mothers were originally assigned to the oxperimental or
cortrsl population on the basis of geography.

(c) Data Collection

Tho data on the mothers consist of a weekly home viait obser-
vation report called PEWR (Parent Educator Weekly Report), the Rotter
Social Rosction Inventory modified to reflect a fourth grado reading level
(SRI), the Markel Voice and Languago Assessment @ pera=1inguiotis measure
(Via}, the Estimate of Mother Expectancy & gepantic dilferontial neasure
(EME), the lothcw How I Seé liyaelf Scale (HISM), and a Final Observation
Report including demographic and ocologicel data xoR).

The dats on the child inciude the PEWR, FOR, the Test of Perfor-
manco on Series Tasks (S7), the Coldmen race-awareness measurs (RA),
and the Griffiths Scales of Dévelopment (38), It is recognizod by the
principal investigator thet there are no cleariy satisfactory measures
ol intellectual deveiopment for thic age group, however, this deficiency
wiil be overcome in part in that the above standard measures will yield
perceptusl-motor scoren which will allow for comparison across groups. See
Toble 2 for data-gathering scheme, ; S

fable 2 shows the data-gathering scheme, The tirgt-year battery
consista of the ST, MVLA, GS, aud HISH scale, Tus sscond-year hattery
contains the RA measure in addition, The RA seasure will be given to &
sample of the total population, Thirty children (15 Negro aud 13 white)
will be randomly chosen from the E;, E/C and C/E groups fct 3 totrl of
90 children, and an additional 15 Negro children from the -C,/C group
wiil constitute the ssmple, There is an jnsufficient nuwber of white
children ir the Co/C group to include them, gerics testing \ST) and
Griffiths tosting (G8) ere being carried out by quaiified staff members,
whe Final Observation Report is begun by the Parent Educators wien the
bebies are 9 months and 21 months of age and completed at 1 year and
2 yeurs of age, : -
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TABL® 2

DATA~COLLECTION PLAN
(By Baby's 4ge)

Age in lonths
16 18

PEWR PEWR

EME BME

PEWR

PEWR
monthly

EiE

PEWR

PEWR

monthly monthly

SRX

EME

- 8kX

SRI




TABLE 2A

DATA-COLLEC.ION PLAN
(New Groups)
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County

Alachus
Baker
Dradtord
Clay
Columbia
Dixie
Duval
Gilcarist
Lafayatte
Lovy
Karion
Putnan
Suwannee
';aylor

Union

Total

TABLE 4

TABLE OF POPULATION

{(number of subjects by countyjl

Number %7 Fomilies

s

180!0:0 attrition,

%ome o2 theso to move to the RB/C group as babies reach 15t birthday,

Groups
8, K 8/C C € CyC  CyE s Ca
w2 a1 48 4 8 12 15 19 19
1 1
1 2 6 6 2 8 4 3
1 3 3
2 2 5 7 2 K 4
8 7 4 1 3
1
5 1 1 1 3
1 4
13 4 5 1 9 6 4 2
1 3 2 2 2 2 &
1 1
i
1 ) . -,:
: 2 - 2 2 2
10 4 58 26 20 42 4 ® 4
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Educators adzinister the Sccial Reaction Inventory (SRI) during a
woeekly visit., Other tosting necessitates the presence cf anothsr staff
menber in the home in auddition to the Parent Educator. In order to reduce
the mothers' discomfort, appointments for thuse visits are mede and dis-
cussed by the Parent Educater with the mother in advance. The EME,is
being sadiministered at 9 and 15 months,

(d) Analysis

The primary design is vhat Camphell and Stanley describe as the
"Posttest-only contrcl group design,” which they recowaend when pretests
in the usual sense cannot be performed. They state, “"Within the limits
of confidence stated by the tests of significance, randomization can
suffice without protést.” (1963, p. 19%; Analysis of variance will be
used to test hypotheses 1-9, 13-15. Poarson-Product moment correlation
will be used for aypothsses 10, 11, 12. Hypotheses 16 and 17 will be
testad by Chi-zquare,

(o) Time Schedule

1, Instruction of original groups until last child reaches Lirst
birthday; July 1, 1967-January 31, 1968,

2, Instruction of groups By, C,/E until last child reaches second
birthday: July 1, 1988-lanuary 31, 969.

3, Instruction of groups E? and 03 until last chiid raichei fifut;

birthday: July 1, 1967-June 30, 968.

4. Testing of children st apprevriate birthdays bogins July 1, 1967
and ecntinues through Januery 31, 1989,

S. Analycis of final dats: Pebruary i, 1969-April 30, 1989,

6. Preparation of final report: Msy 1, 1669-June 30, 1969,

ggggiticanca of Bssg;gg

This project has generalizetion power beyond the North-central
Fioxida regicn in which it is haing conducted, The fesults can lead to
the utilization of this approach not only in other rural regions in the
countyy, but also to urban areas. It is an economical apgroach to the
problen of roaching yoiung children, It can also be taught to workers in
international »rojects whe in turn cean edacate other indigenous perion~
nel, For example, agricultural workers, Peace Corps and AID program
pcoplo can carry out such u project with little cost after trainins.

, In addition to the practical sSanerslizability, the acieutiric relulks,
vill offer many leads into further research conserning the cogniiive and
atfective development of children, tad the eiiect of eavircnmenis on thei:
development, What ws will find out thus has t.o prongs of 9ffect on the
-scientific and sscial communities,

- 1) -
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APPENDIX Al

THE PILOT PROSECT

A pilot project was begun in June, 1886, supportad partially by 2
$00,000 grant from the Fund for the Advancement of Bducatica: The m2jor
purpose of the pilot project was to deveiop 2 way in which early in. o=
vention into the lives of babies might break the poverty cycle. Tae
project attempted to simultaneously raise the chences that the infant
wouid reach % higher level of intellectual functioning and that the
adults who mother him would gain in competence and feolings of self-
worth., ‘The technique of using disadvantaged women to teach mothers Low
to stimulate their infants was developsd.

This program, described below, demonstrated that a small group of
disadvantaged women could be selected, instructed and placed in dis-
advantaged homes to teach mothers ways to stimulate the perceptual,
motor and verbal activities of their infants,

The rosearch in the field indicates that disadvantaged people
have a sense of iack of control, of helplessness. if an infant i¢
taken from such a home, and receives stimuiation directly from a pro-
fessional, and then returns to the home, nothing is dome to break thie
sffect cycle, Could mothers be taught at home so that they would feel
that {hey couis aid the develcpment of their own children? Could they
bYecome partners and participants rather than pasgive recipients? The
investigation of these questions is possible because of vwhat was learned
in the pilot,

We lack sufficiont number of professicnals, and further, there are
indications of language, class and caste barriers which might make it
most difficult to rely on pxofessionals to carry out a progsam of indi-
vidual instruction of thoe mother in the home. Could women drawa from
egssentially the ssme circumsiances asc the mothers bo trained to not only
gain skill in stiwulation hut also in communication so that thay can be
the parent educators? How could these women be tyained and could they do
the job? These questions were anawered in the pilot project,

Given that early stimulation ia desirable, that the home is the
plc-e to do it, and that the mothers, instructed by a ncnprofessional
fr.n a similar backgzound can be an eoffective stimulator of her child,
of what should such stimulation consisi? Those homes are barren, some
lack electricity or any items but the barast necessities. Elaborate
self-stinuiating devices are thus ivappropriate, Sinple exercises,
designed to provide the infant with visual, tactile, auditory and
kinesthetic inputs are desirel. A purpose of the pilot program was to
develop and test 2 aeries of exercises designed to provide these inputs
in & fashion that would not cinly stimulate the child but also provide
::o mother with the chance to eugage in active transactions with her

by, '




Sample of Mothers in Pilot

By the end of the pilot project (summer, 1967) 130 mothers had
received some instruction in one series from the perent educators. A
control population of 50 families did not receive such iistruction,

Mothors and their infants are identified at the birta of the latier
by the obstetrics staff of the Teacunin, Hospital of the J, Hillis Miller
Heslih Conter of the Univexsity of Florada, T criteria for seleciion,
in addition to the economic code of "indigent" on the hospital admission
forp and residence in Aiachua and eleven other countios {see map at end
of Apendix A) are: single birth, no breech or Caesarian delivery, no
compiications to mother or infant, no evidence of mental retardation and
no evidence of mother's mental illness, The birth rate at the hogpital
is such that, beginuing June 15, 1966, about 30 babies a month were added
to the sample up through January 31, 1967. Assignment to experimentsl
or control group was baged on randomization of geographic area and
avoidance of contamination, Towns and their surrounding aress ware
randomly assigned as experimental or control towas. Then they were
randomly assignad a3 Negro or Caucasian towns. A given town then can
be experimentsl for onc race and control for the other. Gainesville,
vhich has a reiativeiy large arcs and populaticn contains ocontrol and
experimental .ubjects of the same riace but in different areas {they are
separated by ot least four blocks). Thus, the risk of contamination was
mininized. Procedures for notification and ossent will be discussed
wndexr procedures. '

Sample of Parent Educhtors

Fiftcen parent educators, 12 Negro and 3 white (in rough proportion
to the numbers of Negro and white deliveries at thc Health Center) were
selected in August, 1966, The originsl criteria were: high school grad-
uation, unemployed or low level employment, some oxperience with infants,
Applications wers solicited through church groups, Head St .t Centers,
school. officials and finally the Florida State Employment Services,
Interviews were conducted by nurses from the atalf, and fimal selections
made by all staff members. Two of the white educators did not meet the
high school graduation criterion. There were nany Negro applicants;
faw whites. Thirteen of the original group remtin on the project t¢
date (September,1967). : ‘

Procedures

The pilot project wes & combination of research and demonstration,
go that the procedurcs wira kept as flexible =& possible, y<t as do~
tailed as possible tc allow for evaluktion. '

Training

Tyaining was based on the concept that in order Zor Sur irainess |
to do a sufficieat job and in oxder for the staff to find out the boliefs,




skills and atiitudes the treiners brought to the project, it was necessary
to insure that the traince realized that her opinioneg, idcas, and atti-
tudes were important to the success of the elfective progrun, Each part
of training, whether lec%iure, large group discussions, smelii group dis-
cussion, role-playing, Zield trips, interview training, observation prac-

tice or work vith dollsu and/or live babies and mothers was haged cn this
fundauwental belief,

Each day of the intensivs five week training period (beginzing
September 5, 1966) was filled with problem-soiving activity by the
trainees, The topics discussed were always problems of basic concern
to both staff and trainees, and usually came mbout from questions Urought

out by trainees during a role-playing session or some other practice
exercise,

Another position taksn Ly the staff during training vas that the
trainees would be treated as professionals and held responsible for
different areas covered during the training period, Troiness were
neither coddled nor checked upon continuously. Ths women resporded to
this treatment and actuslly enjoyed the responsibility given to them,
This attitude has continued through to field work with the resuit that
home visits ars thought of as & professionsl rocponsibility rather than
as just a job,

Yhe most effective training procedures weres operations as close to
reality as possible, Lectures wers brisl and usually aervsd & oxplan-
atory beginnings of activity exercises,

We found role-pleying situations most useful to teach the series
nateriale, intsrvisw techniques, and ohservation practices, The enlist-

aent of strang® (to the “rainers) mothers and babies acting as subjecis
for the trainons was succaseiul,

Motion pictures were usad for objectivity cf ohservation, The

ability to show a sceno over again and 2gain has obvicug advantages
for this type of training,

As training progressJdd the trainees became more critical of itheir
own apd other trainees' skills, They were by fas their hardest judges,
For the most part criticism was constructive and helped raise the level
of trainee compet:once,

Each seriess of exorcises was explained and reasons were given for
its use, Discussion foliowed tho explanation, This was followed by
demonstration 5f the erercises with a doll. Practice with dolls followed
this step in small groups., Disouss’on of practice secsicas was followed
by work with tabies, which was followed by & final discussion, The
discussions were informal and many times spontaneous,

The largest task was ths mastery of the series wateriais, By the
oend of training each trainec know every exercisa to be used, the reasons
for its selection as part of the seriez, what it would do for the baby
and, most important of all, how to teach mothers to tesch their children
tho different sxercises without letting the mother got the idea that

>3-




she was being “tau. _ at" or that she didn't know how to take care of
her baby,

During the last waek tho trainees were sent to the Lcgpital to
make initial contacts with prospective mothers, Immediately after the
interview, the trainee reported dack to a small group, in one of the
confarence rooms in the hospital and rsported to her fellow trainees
how things went, These wers more support groups than discussion groups
srd were usod to relaX the trainees before and after their initial
contacts with the mothers,

Field work started gradually, Each rasearch staff member was
assigned three trainees, who are now Parent Educators, to supervise,
For the first week of field work the parent cducator was in the field
in ths morning and ccnsulting with her assigned supervisor in the after-
noon, These consultations dealt with Guestions the parent educators had
and problems she had run into. Suporvisors did not give direct answers
to problems but explored with the parent educators different ways of
attacking the problem, Role reversal was used in which the parent edu-
cator tried to put herself in the sho¢s of the mother she had just vis-
ited. Intensive training terminated with a parent ecducator and super-
visor visit to each home that had been assigned, This visit was used as
a final aid in observation techniques (the supervisor and parent educator
£11ling out forms together) znd as a means by which the supervisor
could got better acquainted with hig parvent ecducator's mothers,

Bach Friday is set aside for in-servige training, Iandividual
conferencas are held with paren? educators on this day and study ia
pertinen: subject areas (child development, interpersonal relations,
related community functions) is pursued,

Presentation to Mothers

The parent educators, as stated préviousiy, held interviews &t
the haspital with the mothers. These interviews were designed to
explain the program and gain the mother's assent to visit the home,
The second step was a home visit about six weeks after birth. For those
babies born hefore October 15th, the six-week visit was the first con-
tact. Theses motherg who were willing signed permission foruis, repro-
senting informed consent, in keeping with NIH procedures, Instructional
visits wore hegun on or about the time tiia infant was three nonths old,

Half the control population {(23) were.also contacted and invited
to participate on a "talking about your baby" basis, The remainde: of
the control population will not be solicited for active participntion
until the end of tho pilot program,

Intervention Procedures

In briof, each home is visitsd once & week for & maximum of 40
weeks for tiose bebies born in summer 1966 to a minimum cf 18 weeks
for the last baby to enter the piloi project whose birth was January 31,

-4‘




1967. At the home visit, the parent educator insiructs and works with
the mother oa no more thar tw. exercises a week, aftor she hes deter-
mined the ebility of the baby to do the exercises in & given series,
The parent oducator completes an observation record (attached) at each
visit,

There are two control populaticns: one, in which no home visits
are made, but who wiil be contacted as the baby approaches his first
year for pernission for testing., Based upon ono exyerience, such
permission will bs reedily grantcd, Second, the homes of the 35 fam-
ilies in a coptrol group are visited about once & month by & nurse
from the Health Center College of Nursing, who talks in genersl terms
with the mother but provides no concrete stimulation, Assignment to
these control groups was random from the genéral control population.

The pilot program has demonstrated the feasibility of the operation.
Now, careful research utilizing the technique is the next step,
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APPENDIX B

Parent Educator Statements




This baby hag not progresced very well becauss the mother never works
with him, Shke will toll my she is going to do the exercises hut

she never does, The baby tries very hard but he doesn't sueccesd
because whe. I come hack the week after I've given her some exercisec
to do, the baty sess as if he's never sesn then befors. He pleys
with the materisl as if they are new to him instead of doing thte
sxorcises as 1Y he had already had the expsrience of doing them hefore,
Betty Jones has stated that shs would 1liks to drop out of the project
vhen aer haby becomes 1 year cf ago. %Tkat is July 33, 1987, BRetty
kas been hard to work with because she %3 not incerested whan the
project began and hor intersat has grown less over the past yesv,

She wishes to drop out of the project as soon as her baby is =& yIsr
old .nd she is trying {o avoid me until that time ocmes,

This baby does fairly well whsnover I can see the muther every week,
17 che starts to avoid me for a fevr veeks she losos :mtmnt uud the
baby gots bekind, She always says she is interested sud wants= ¢o
continue in the project but she dossn't have very much time v:lth
three other children in the home. They are ull pre-sciool age,

and she has quite a bit of work to do, 8h™ says that the baby in
the project takes up quite a bit of her time, and this is why she
gets behimd, so uJhe avoidc me because she hasn't done the

exercises that I've left with her,

This baby sterted out working in the project with her sister.

The siitor was very interested in the project and tried very hasd to
koep up with the exercises that I left with her each weok, Now

the sister is working and ths mother is at home with the baby.

The mother is not very intorested and dossn't work very well with
the bahy. A lot of times tho baby is asleep and the mothsr will
tell mo that she is not at home becuuse she doesn't want to awake
the buby, The baby is easy to work with and very cooporative, She
enjoye tha materials wery much but the mother doesn't seem to caure
one way or ths othyw, witerhor the baby does the exerciscs or not,
She will liaten wieon : explain the exercisos to hor and tell me
that she is going ¢uv do it, but the next week ghe doesn't remember
then, and ske expeci. me to do the exerciszes with the baby to see
if ¢hs has learned kow to do it,

I believe Julia works with her baby but ¢ha baby is just lazy,

She will look at the materisls and piay with them dHut never will

she do what we want her to do., This baby will eventually get the
exe:cises I've loft with her but it takes quite a long time,

longer than with the othor babies that I've worked with. She dossn't
2aca vory interastad in any of the object~ that I've presonted to
her 30 far, There ==z 2o toys that she particularly likes and none
that shi: veally iikes to play with, She will play with just a

fow toys «viry now and then, Other times she just sits, looks,




and crawls about, not mying much attention to anything, Julia elways
somembers the exercires I've left with her and she even tries new
things, However, she gets dis_._v~ged when the baby takes so long

to do the exercises and she feels that her baby is behind every

othar baby in ouy project. I kave to constintly tell her that the
baby is working in the right series for her age, but she doesn't
believe me Lecause sho realizss horssl? how loag 4T Sakes ¢he haby

to do each of the axsrcises,

Girlean is very easy to work with: sho doasn't miszs very many
appointments, and her baby is very cooperative. He enjoys the exere
cises, hie enjuys the xaterials and most of all he enjoys his mother
pl,tying witk him, The wmother enjoys the project very much, and

she has noticad the difference in this baby and the baby she had
before him, She saya that he can now do things that her other
babios were doing when they were one year old, and this baby is just
six months of age. Whenever she misses appointments it's hscause
she hes been called to wori on her pari-time job and doesn’t have

. any way to notify me, I never mind if I have to mske 55§ or four

trips to her house, bacsuse I know  she would cont‘act mo 1if she
could, ,

In trying to answer the five questions given us: first of all I

foel that if the mothers would work with their bables every week
constantly, the babies would progress much faster than they do when
the mother willi do the exercises on® week and miss you the next week
and the third wsck she has forpoitea what she was supposed to be doing,
In answering the second question - Why do you think mothers drop out?
I think mothers drop out because they are not really interested in
the project when it begins snd as the time goes on they get tired

of you coming each week and they forgot their exercises and feel

that you will be angry at them, so, they avoid you and eventually
they just tell you that they would rather not be bothered because
they don’t have time to work with the baby the way they should,

Some mothers that are very interested in the project have to leave
the sree for one reason or another and for this reason I think our
project should be more widezpread, within limits, of course, but

I think we might reach more mothers if we oxpanded our ares & bit
aore, To answer the third queastion, soms mothers are easy to work
with because they are interested in their tabies and they want their
babies $o outdo averybody elsa's baby, And, the mothers that are
not irterosted think the whole thing is gilly «- that you cannot
tesck & thruo mouth old baby anything. Ounce they develop this
attituds it's very hard to change their minds. They believe that
babies are to be seen and played with but should not talk or anything.
One of the difficulties mcthors run into is that their working
hours make it dafficult for them to participate in the project.

They feel that when thoy've worked all day or all night that it's
very annoying to have somecne come in to teil you to play with your
baby, Another difficulty is this busiress with visitors in the howme,
o:8., Picking the wrong day and the wrong “ime,
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Gloria 12 cae of my most interested snd oconcerned mothers, 8he is
usually on time for her appointments and never missez appointmentsa,
Progress is rapid, She doesn't séem %o have any pcoblems, Her
husband is a very conscientious fcther and is actively involved,
shey both are easy to work with because of their understanding of
the importance ot these activities to the normal growth and develop-
mont of their child,

Henrietta is somevhat like Gloria Smith, she too is concerned
about her bahy's growth == mentslly, phyaically, and socially. She
sometines misses appointments becaune site works in the field, but

se tries not to, This baby's progresz is fine, Hcre again is
another actively involved fathor, He's urually home during the
mornings and works at night, There seéx to b= no problems ~-- not even
family probloms, It's a lovely home environment, There are three
other siwisvs and brothers,

Mrs. Jonss is very concerned sbout her heby, however, she does work,
¥.enever sho's not home her mother takes care of the baby or her
father and she always gives me permission to work with her wother or
father, vhoevey might be kesping tie bahy, Her hoby is an aVArsge
baby. Ho reacts just great because the mother takes out time with
the taby and helps trair and show and explain meny things to it which
heips tko baby a great deal, I think the baby hme mauy adequate toys,
All of them go along with Mrs, dJones and her husband takes a great
deal of time with the baby too when he's at home, They 're not mking
very much money. 'Mrs. - Jones and her hugband sesem to have sore edu~
cation Ghen most of the mothers that I'm working with, urs, Jones
is concerned and asks me several questions like = what can I do with
my baby, She takes moi® interest than most mothers,

I don't ikink Mrs, Suith ig concerned whatsoever about the baby,
Most of the time when I go to tho home she is there with friends
Yistening to T.V., playing cards, She really doesn't take the time
out with the baby to take the baby up and do the exercises or any-
thing, And if I'm there working with the baby, shc icaves we with
the baby and goes out and talks to the neighbtors or watches T,V,,
or whatever she's doing. 1 think that she feels that I ‘W Just
another person coming in, that's all, She feels this is great
bscause many times she'll say, “"come on and let's watch T.V," and
tells me viat's been happening in the picture, I reslly don’t know
mow the baby's doing becauss one day I'll go in and he won'i respond
and then other days he might do some things, I don't think sho's
really working with him, I've getten to the point wiere I've just
about given up on her, I gs in snd I try to get ner interesved in
the haby or whatever I'm uoing, Kaybe for a few minutes she might
1isten to ®e, but the childien might cowo into the home and she’ll
go with them, I've tried every way that is possiblie to try and

got her involved but it dodsn't seeam like it's working.
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the home, Usually there are ceveral adulte In the home sad many

kids there playing. With the type of lmmgusge and the tone of

voioe that the mother uses, the baby's 1lfkely to piok up most enything,
I think Mrs Saith is somerhat ¢ Dig-time peracn, NHer friends come
ovor and they're the party type. They jurt don't care what type
laasus=s 2hey use and nany times I go in the home and the baby's

on the £1r aravlirg and they haven't changed the baby or anything.
1 think wany times this makes the baby unhappy snd hard for me to
work with, There are about 13 in the home, with friends and children
1iving withiu <he home, 7Tae oldest child is 9, if: gets vexy
avkward to woik because the mdults all butt in and ask many questiouns,
Nany times thoy tell me it's very ctupid, Jor exampls, vhen I came
ints the home, they said, “Well gec, sho would ever have thought of
the stupid idea of going and taking cans to san infant that young, Weat
doss the baby know about cans and things?" They Just thought it wss
someonhat stupid Jor me To sit there and show the bady difZeznt
objects, «xplain to tho baby and do things with it. I think they're
Juat trying to mske wme discoursged, They waii to know who else is
doing this type of work and if we'ss being paid and being paid by vhom,
I toll them it imn’t their business and that is it, Whon X take

the magazines in, usually the mother looks at tho wagazine one day
2ad then the neighbors have them,

Many of the mothers drop out decause of their working hours, Bome
them really hate to face reality and say that they don't really have
tine, They'd rather just run and hide from you and then when you
catch up with them théy say "I just don't have time to be bothered.”
From the beginning wher I first ctarted to wisit Ners, Jones she

told we that ghe didn't havo tiwe, I think she wag just curious about
50 oo=ing in, After she found out that ¥ was a ao~Toxker she wis
altogether different, she islt at sase, She thought Sayihe somsone
wag sending me in from the health center, iany timss she'd ask we
vhich oae of the nurses sent me in frow the Med Center, Nvs, Jones

is 111 end ¥ think maybe she thought I had gotten hold of her ssdical
recoxd or scasthing, Sometimes I think the mother: really don't

have time bacauss they do work at & certain hour. Maybe they spend
moat o8 the mommings or 22%2ernscns gotting prepered for work sgsin and
getting ihe taly veady to go to the habysitter's and they just dom’t
have time, Magbe wica I go in the mother is just frustrated, 8he
feels like she ic being bothered beca:ize the tise ushes her too much,

f don't think you can reach some of them regardless, 6.§., Xvs, Seith,
It's because of her attitude ~= not bocause she’s overworked, 1

think roaily 1f a mother's oconcernsd about her baby vhatsoever, she'll
haveo enougii time to tako out & fev minutes, Sometimes othsr people
going into tie fcaily ctn creste a problem with time, Many times

you can't help from making your visits long becauze of the haby, but
you ghouid &y not to maks it » habit svery week -~ going in and
spending the come number o2 minites cr hours, ‘fhere is & problem
with mothers not boing home and nat leaving nessages saying when




she'd e beck or where she's gone, Sonstimes the mother wonld “ey
she dida't gat s chance to work with the baby and sho Just ashamed

vas

to faoe we, apo-uadmtmuaeommum,mncm
with anothes friesd of hers and che said that this lady &xd ber husbend
Mmmmqndmodidn'tnmttotmuhmnotmtm.

Most of my mothers feal that X'm just & Zriend, They didn't astually
say thet they resented it in any wiy, tut I oould tell from the ex-
pressicns of wany of them when I said s supcmvisor would oome out

tc give the six~months test, that there was just & change of
expression on their faces altogether, They ask whet are »& ¢

to do o how sm I supposed ¢ . dress the beby end it they're ooming
in at & oertain time becavse I have to do this or that. Tey have
one excuse after the other, They fecl kind of nervcus and scared,

1 talked with oze aftez 3on left, She wanted to kuow 41 her bady
really did what wo wented it to do or not, At oune tine she thought
that I was telling her the truth, She'd ssy he didn't do tco good ==
"1'n yeally ashamed,” All the timea that he wouldn't show off this

baby wns participating.

Krs, Smith is concernid about the Laly Iven though her older

okildren are ia tho homd. If she dcasn't have tims, her older daughter
does tho exsvciges with the baby, She ususlly sews and works im Wilson's,
There have ben food results with the baby because ho hag @ors p3ople

to work with hiw and they have mora Soys and equigacnt in the home

wvhich really help, " '

During the tize I was working with Nrs, Jonss ke haby was more active
than she is 10w, moubymtuquacughthmm!nuuu
of the different ones hollering awml soolding the baby, so the baby

is really not responding much at all now, HP8, Jones 36aNS to be
very interested in the project, 8he siwvays sesms to be conoerned
about the baby, ™hen Iu in the howe, she always wvants to know what
to do next, "Nay I use your toy to work with the baby till next week"
or she always wants me o lcave something for the baby to do. I
the baby can't do something, she'll say she’ll try ond get her to do
it more iLe next time, Dut sinoce she's baen working, the baby's
just veally not b3ing worked with, I deca't think Mrs, Jones at

the present time is working with the daby Gt all, The last day I
was taikine with her I think really che wanted to tell o aaybo

she wants to drop cut, but dsean’t kaow how to tell me, I think
she's agraid of hurting my feelings. Kany cays sue‘d say that

she'd sone out to pick her beby up in the afisrnoons and the baby is
not clean, she’s always wet, and she's not sleeping properly, I
suggosted a now babysitter but she said she couldn't afford it
24nancislly, £he‘s working in & lsundry,

During my first visit with Mrs, Saith iC wep vexy hard for me to
agree with ¥rs, Smith on her working hours, it was also hard for
me to oatch her at home, Nrs. Suith i3 very much concerned

about her Laby mthummwmnmuWMt
s prcblam for me to go intc her home,




@

I have been having probleas with finding Mra, Smith 4t home and keepring
appointments with her, Usually she makes aprointmonts and never is
home when I arrive, Sevorsl times I have asked her to give no a ring
but she Zails to do 50, Whenever I cell Mrs, Sith her children say
that she ip not ¢t homs,

¥rs, Jones is very interested in the theories and exercisss,

¥es, Snith is very enthuszd over thse project, hut there have been
mapy rough days working with her, £he moves overytise within the

city and leaves 0o address for me to find her, Several times I

have made appointxants with Mrs, Bmith snd they have been cancelled
becauss of her working hours.

Dariene's father is a mechanic, Her mother is an outflowing sad
plain spoken person. Their house is too small for the needs of this
fanily, because they have four daughters, Tie house consists of the
parsats, four dsughters, a girlfriend about 17 years old, the husband's
father who lives with them =~ he drinks quite heavy ~- and ziso

‘ her father who lives with thew, The friend will not stay with her

- divorced parents, sc they are content to allow her to live with the

. fanily. This home consists of a living room with a gofs, a dining
Toom, 8 kitchen, a awall back porch with s washing machine, two

" bedrooms, and screened front porch, wiih city utilities, The children's

- and the iriend's room contains two double bads and the mast” Yed-

room has ose doubie bed and a crib, The front screened pox " 3
a single cot on it., In all there are only two available sleepirg
quarters besides the two bedrooms. The husband's father is only 49
years of age but he camnot hold & job due to the fact that he does
indulge in alcohol to this extent, '

This household is composed of the baby, fathe=, mother and onve brother,
™he husband is older than his wife tut this is her second murriage.
She is just 21 or 22, Her first husband died when they were only
married six months, She had mo children by the first marriage, The
house iz a two Ladroom, frame bullding, The childwen sleep in one
bedroom and the parents in the other, There is a kitchen and also
a combina.ion living ané dining area and on» bathroom, 8he is a
, very good mother, ghe believes if you spare the rod you speil the
s child, She iz very interested in this project and she always takes
the time to listen very attentively and clic appreciates anything
that you will tell her that will help her o betfer her children,
She's also inquisitive and demerds explanations, She has to have a
reason why vG do this if sbe does not understand it, But once she
" has this reason sho goos right along and asks for more ead the other
N day when I told hor that the year was up and we would be oalling and
o kesping in touch with her, her face just fell., And of all the mothers
‘ that I would have to give up, this is tho person that would benofit
wmost Ircm being in contact with someone that could give her some
information, because her mother hac died when she was quite young,
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She necds someons to confide in and not so much confide in as to teil
experiencos she tculd 1ike to Lhave, Bha's always askiung me oo booke,

This femily is composed oZ the parsnts, the baby and cne siscter, They
1live in a small trailer about 8 X 30, on the cemetary premisss on

tho Farnsworth Road, This road is just off the Nevbwrry Road,

This Louse is always topsy-turvy, things are tiwown hither snd yon,
Cnce in a while she'il clesn up, but shs cleans up and makes no effort
to make her children keep it this way or she herself ksep it this

way. IZ they spill scmething on the floor, she doesn't eveia bother
to gt up and wipe it up, She is strictly a housewife but she does
want to go to wovrk, She says she has ¢o, to help pay bills, S8She
eally is needed with her children because they are bot. small sl
they would have to havc a babysitter, Anything that sho would make
would certainly go to poy the hahwsitter, Her husbend is in construce
tion wozk and he is also the caretaker of the cemetary, The, mow

the cemetary and keep it looking neat for their rent, water, and
1lights, Her lauguage about moral standards iniicate = loose atti-
tude, 3he is an outflowing person in spsech and sh%s is a likeablo
person == easy to get along with, I do not feel that she works

with Barbara to any great extent becauss she does not realize the
value of this project, Sho just doesn‘'t,

This family is composed of mother, brother, sister and baby, 7he
mother is a divorcee who had Robert after she was divorced from her
husband, by another man, Her hushand had divorced her to warry &
woman he had gotten in a family way, Since the divorce, she and her
children live witk her parents and two younger brothers, MNrs. Smith
is & very likeable perscn and very attractive, Kay is uvmscttled

and finds her obligations s burden, Kay has had several boyiriends
gince the time the project began, Her ex-husband gives $20 a

week for the two children, At present, he and his second wife ave
separated, and he visits the children often, Kay is still fond of
hin, 8hs is now working at tie Sunnyland Training Center, Her
mother told her tha’ they would just have to get out, Everybody

was bringin= their children there and she said Kay would have to

gat ont and sat s job ond get g hahvaitter to take care of her children
and atart using her timo comaiructively, Her mother is a hard
working persor but she also has five other children, She has six
children, ore son married, two daughters that are married and living
with their husbands, and Eay that has been married and is mow divorced,
Eay is next to the two younger boys which are teenagers, Kay doos
not work with Robert because her boyfriends seem to come at any time
of the day and she will work for a little while, but it is off

and on, Maybe now that we have the habysitter back for a whiie she
wvili work with him, I think the reason Rohert h=s progresssd so in
this sories is that there are quit. a few people handling him and
ho gets moved around,




This baby lives with her parents, and two brothers, The mother is
alzo expecting another child in Octobar They movod last aouth from
the omill houss whiers they weid living in Alachua to Lake Butler,
into & three Ladroom house, This ouse his six rocoms snd 8 bath

and ¢ porch, Zoth the husband and wife ave interested in tLOir
ciildren, She went sloig with $ho project and would work with

Pat until she bacome hesvy with this beby that is duo to be born
scon, She is sickly. She cocuid not take birth control, Tuey could
mtm@eoﬂm%mhnmitlmmdowﬁm

$o the blood if thsy put & ring in ths womb or snything, so sue i
not able to prevent child bifth, She slso hes high blood pressure
end she's 8 short, stout girl -« but & very likeable person, Her
husband works in Alachus at Copelands and he commutes tC Lake Butler.
wa dwives hack and forth, They moved to Lake Butler so that they could
gst & large enough house icr their growing family, Taey txy %o
supply their children with tho saterial things they missed as children,
ey will evén go into debt to do thiz. The husbwnd ig nice looking,
shout 6', fair couplected, blonde, but he is tonguc~tied and this
koeps hix from sdvancing in his joh, I do not ‘mow whether Mrs,
Smith will be continuing with the projsct after & yssv or not,

duo to the fact that she says lir, Smith thinks it wiil bs entirely
too zaich for her with four children under six,

Rouny Jos2s is an ouly child and he lives with his parents, They

are quite young, but they are devoted, Mr. Jones is a slerk at
llobertson's grocery. Their inoome by budgeting will meet the nesds
of averydsy 1122 dus this is shout all, Ronny is & magure child
for his age, snd he is progressing quite rapidly; as bis nother
gpinds & lot of tiwe with him since he is an only child, I ¢hink
it Mr, Joncs worke with llouny snd she is certainly interested

in this project,

Pricilla Cxicu Las two brothers sand one sister, Tvo of the childten
are by thi~ m2cpisge but two sre by her first marriago. Mr. Smith

is an excassive drinker: His drinking ccaes before the other family
needs; The three older childrc:a are veyy =Swaré of their father's
drinking, Toey make remarks and t21l you shout it constantly,
whensver you are at theéir house, Mrii, Siith worked at Copeiands
until about five weeks ago., She i3 mow staying at home and kesping
her childsen, Sha foads her children, but she is not & good house-
keeper, However, she is & devoted mother, She is concerned sbout
the type of provider Mr, Smith is. go will tell hor he is not going
to deink anyaore like most pecple of this type do, and then he
doesn't cvwen know he has come home in the middie of the night and got
up and 16t Ggain becauss he has drunk so lisavily. lirs, Smith woils
vith Sricilis but not deay afior day. 1 ea Cure it is off and on
hecauss Pricilla has continusd Co progress put it's very slow for
Che smommé of taling care of hev thas Mes  Soith GOSd. ONO holds hery
in her aviés but vhen wie could be tesching her the series or other
things sho is content fo just sit in the rocksr aad reck or be next
door talking to the neighbors,

; s :, N ) - e - N - .
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Anthony Skith lives with his parents and s brothsr snd sister. kr,
Saith is & nechanic at ¢the University of Florids and Mrs, 8with is

& housekesprr. She is s good mother, wife.and keeps her hiouse
picked up quite tidily, She freezes snd cuns all availabls food
for later use, MUr, Balth was injured in an sccident a coipls of years
®30, leaving him with o 2imp, This family hae aDove ths low-cless
backgrouwad. Shey have fanily that taach school, kut this accidant
was wha%? put them in this income bracket, He owmes his omn f£illing
atation snd mechanic shop vhen he was injursd, sad thon he was bade
idden for some time so that when he went back to work, he couid not
do the hegvy litiinz ard he was compelied *u scek employmzat of a
different type. They vere in court zbout this accident and it was
setiled in their favor but at prezent ihey aro weiting for it to be
re’iled finally, Anthony has nst progressed in this program as
muchse I had hoped for., He is s large hahy with a lons frsms, Hs
is aiso @ fat baby and his asnds are very fat snd this has kept him
from grasping and holdirg on, He »sached the eze of six months
before he reslly staried vaing his hands, where most of the other
babics in the projest huve beer using their hands before this.,

Deatcn Jonea bas ore sister and one brother, Mrs, Jones 3& striotly
8 housekeepze an’ a good mother, Mr, Jones oms a fiying instsusticn
schocl at the Gainesville Airport and is a fiyer in the Hawvy Reserve,
This fraily ic very average and they are good Catbziics., ir, and Mrs,
Jonez botk came from broken hcaes. They each were raised without
thelr father, Since then, Nr, Joves' mother %“as remarried and since
his Zather's desth == ho died & few years 740 ~=~ 3ho has resarried
ens niow has & young dauehter by her ssozad marriage. Mr., Jones hes
aver 10,000 invected in this businesr, ivs, Jones told me last

Wtk vhan X was there, Deaton is s very swunll child, in fact,

this femily is smill in stature ~- sll of thex. %ue husband just
$2t into f14ght scliool, becauss if he'd been any ahosier ks would
bave nevsr mads 1%, Deaton %as progrissed dut not a3 rapidiy es I
had hopsd, This i the oriy baby, that is in my bobies, *%s% ims
beea aursed by their motasy, 8he has nusr==2 ail three ¢ the chii-
dren and shie finds this very Gssirable, easier, sud she likes it,
She dossn't undarstand why other mothest do not like *hig elosensss
with their childzen, When I first met Deatos, ho cosmumicassd with
248 wother quiic a bit, He would just talk to har sitting in her
arms: Rt 2¢ this tiwe I hava not hesrd hix make a sound o2hoar thm
laugh cluze a good Rany vesks.

I feol that our personalities are the greatest thing that e2facte

the babies in this project = maybo due to the way that w» projest
then into other peoplic's viawpoints, %e have to bs very careful

and 1ot our parsonaliiics go into the background sozstimes, cspacially
mwaom@ feel the sams wiy a mother coes ahout scae cortain
thiug,
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1 think that motherz drop out because of mazy reascas., It could be
persoral, too much work, fael defeated because they camnot got ¢o
Sveryttung, not really adle to coordinate their time, But I think

also s lot of our divgouts could be due to conflist riih the treiners,
By this I mean that we have off days and maybs 1t might be the mother's
oft day at the sams time, and unless jou are abie to put your personslity
into the background 53 sse it from Che mother’s light and maybe

console her, you lots of times c3n have a dropont, Jspecially if

she's had & hurd morning and you sre just the climex to what makes
everything go wrong. . ‘

dirs, Jones is the type of person that i2 she does not S dsrstaad snything
put there are sc sany people that will not ask
ther feel that it will degrads tham or
cause them to feel much as you do, I think that what mekes a mother
to work with is whether she will acoept things ss you speak thex,
them for granted cr whether she wants ziasons for doing oertain
ings,

s was ¢ very interested mother when I first interviewed her at
152 hasnital but she 2id i5dicats (o we (hAT sue would @ leaving
right away and goine to Ft, Mvers within sbout 3 montls, after X
told her I would like to meet Ler at her home, After sbh left the
mpimawmtmoxudomappomtmnthothuatw
ol & visit, After we talked for an hour she decided to try and make
other changes and try to stay here for this project, She vas very
interested and thought it wes the right program for her baby. ghe said
she would contact me later and let me know if she oculd work out scze~
thing whe7ein her baly could still be in this projsss, 1 then waited
fora month snd checked back with her. Tais time I had great nows,
She had insisted oa moving hiere to Archer for tie program. 8he and
ber Lusbend Both moved here from Ft, Myers., I'm pot sure that all
of it was the program, but I do thiink thest it played s pard, This
I enjoyed most of all, bscouse I feit that I had reaily sasouraged
this mother about the project. AZter beiag in the project ihis nother
wna me intarested thst after we started she looked forwardi every
woek for my coming in, end I do feol very eainestly that this mother
is wovking with her baby, From tiss to time we would talk sbout
the 2neories. The mother mould always ask questions sbout the theories,
letiing ne know sho was iuterested in what she sizuld do ahout the
theories for the baby, After we did the testing on hor baby she
was delighted to Xmow that the baby would do as much for the ¢%ax?
member 28 she would do for horsol? snd me, I eajoyed very miuch
working with Mvs, Smith and I think che snjoy®d very much the
improvessnt of the baby, She is now working, but she is still
interceted in hov snd in vhat vays she can get me to coopeirate with
her so thei she may be hiowe on days that eho has off for me %o
ccatinue work with her beby, We tried working with the Grandrothar,
wat the baby doesn't sespond as woll for tho Grandaother ag it doss
for tiue mother., S0 I bave arrang>d to coms on the days that she is
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off cven though it might interfere with other timss that I ewm supnoasd
£o Do so.swieic @iee, But I do hold back this time for thom baciuse
she is very interesting and i anjoy it very nuch,

‘This 19 a mother that lives in Williaton and gpother interesting
mother, Rven though I did know her when I intorviewed her, she told
m9 that she would go along wish the prolect, After we started working
with the baby I zould tell from the expressions on her face azd the
weys that she rsovad that it was the thoory that she enjoyed most

o2 all. Now eacn waek that we go in she finds herssif let down if
the baby can't do the series when 1 arrive, but still I cacourage
her., When the baby woulda't do as well as it did the wsek befors

I tell her ¢here are times ¢hat even the trainers feel that we
aren't doing a good jcb when the babies don't do the saries the day
tiat we go hack, This is a very interesting and responsive baby,

He also is trying meny new things that we haven't done in the pro-
Ject and I think she feels the project has much to do with it and
she ws~ =nother mother that looks forward t¢ my coming cash Wesk,
and their appointnents are always the same.

This is & 16 year old mother and this is her first baby, 8he lives
with her mother, She is very interested in the project, When I
first interviewed her in tha hospital she was very young, and I

feel that she felt worderful snd anythin, concerning her baby was a
great expeorience for her because it was her firat child, After we
got started with the project she feit it was my rssponsibility to wolk
with her baby Losauss of my being her sister, But afterwards I let
her know that I couldn't work with her baby and continus to be in

the rioject becauss of the six month teasting, If I went intc the
koame and workad with ¢he baby and a stalf? member came in and tosted
the baby it would probably not respond to the staff i omber hecausd
o’ my working with him, so I exzplained ¢o hor How important it was
for the mother to work with her baby aand then she geemed to cocperate
with we very well and I haven't had much trouble out of her since,

This is another 16 yesr old mother and this is her first child,
She's the mother that I didn't fewl was interesc=d after we started
with the project, She also felt it was my responsibility, and she
looked forward to teliing the baby that the teacher was comirg &ven
though I explained to her each time that I was not his tesacher and
jJuoe his trainer, Aftsrwovrds she started to miss hor appointmenie
and would go out of tt'n o» she wasn't st howe., Then I sorta talked
with hor on the lazst time that i vieitoed with her anc I told her how
inportant it was for her baby to be in the sories and to dv tho
geries, and for her to get in.arestad im it. Aster talking with
her and showing hor how important it wes, shc then thought hersels
that it was her responsibility and she is pow a very interested
mother and looks forward to my visits ovezy wsek,
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This is a mother of 16 and didn't seer to Le interested in the pro~-
Ject, hut after we started in the series sho then sesmed to get more
interested, Fho is ei2c a mother that lives alone, and pesus to have
#ore problems then acy mother I have ever worked with, but £¢il)
vhesiover I went in it would seem to @e that she did try to at least
work with the baby, even if the baby didn't do the series, This cre
was doing very well until a Jew menths later vhen hor sister-in-law
osme up and moved in with her, This I think sorta diysocuraged her and
she would always make an excuse whenever I went in, 5io would always
soy that the baby oan do them, but she never wouid mske any move to
1ot m0 868 the baby do them while I was (Love, dJdo I told 2y At

was my Guty to see what the baky could do and couldn't do, Afterwazds,
she would start missing her sppointments, 7This I sorta hated, bscause
this baby I felt neesded it most of all, After we got back to the
geriesn, the hahy then geamsd to Te getiing illl, cnd each tims

that I would go in the baby would alwaye o'y, 8o I explained to her
and tried to enccurage hor to get the baky to ses a doctor, Afterwards
X still don't know i’ €10 ever did ihkis bocause even vhen we waore
trying to do the testing the baby still crie® and feels like it
shouldn’t be leZt alone or it didn't want the mother to lezve him

and so we Laven't been abie to work with the baby miunce, But X still
sm trying very hard to get her to soo if ther:c is anything wrong

with her Laby and to find out the reason it cries so much, but it's

a hard problem, I'm not sure and I'm not wanting to say that she
haon't seen s doctor hecause she says she has, but them seems to be
no improvement in what seems to be wrong with the baby and I feel like
1f there is anything that I can do that I'll be willing to do

this to help her baby get hetter or find out what's wrong with it,

This mother lives in Williston, and this is her first baby, She
happened to be at her sister-in-law's home the day I was conducting
an interview there, She then had not yet had her bzhy Lut was
expectiny it scou, When X went for my monthly visit with the sister-
in-law, zhoe was there and asked »¢ if she could get into the project,
At the time I told her I didn't know bscauce they wors selecting
mothers from the medical center, and the babics that they had
golanted ware the cnes we were workine with, £h2 often tella me how
lucky she was bocause ghe was one of the mothers chosen to work on
the project, She was thrilled with my coming to work with har baby,
Attor we started with the sories she did ovarything in her puwer

to try and make tho exercises come out weii, I explainad to her
that we could push the baby tco much and this would be a dis~
advantsge, Then she let ths baby go on its own, and I felt that
part of the series wasn't baing done, 8o I explained to her that

we did wan® her o work with the buby, but work to 2 certain

extent., ! think she understood very well becguse now this is

a3 of the happisst babies in the project that I'm working with,

I think this baby will be a great succecs, ‘Tae mother foels that
“his project has done a lot for her bahy and ofcer six-ronths
testing, thozo wasn't anything this baby couldn't do, That made

a9 feel good oven though I kmow tho bablies weren't being judged

on how guod thcy ave, bat I still enjoyed it,
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Trhis woman is one of tho youngest mothers that I'm working with

in ¢he project. At firat I worked with the mother and the baby,

but then thamother got & job end I had to work with the babysiticr,
Tais was hurd becauss the babysitier kept cther children,

end sho really dida't heve time to notice what I was teaching her
bscauss clten she would have to stop to see about the other children,
This dida't last long bucouse the mother's sister started keeping
t-e haby which 18 in the same home as the mothsy snd taby 1live inm,
I1t's much eapier working with the Aunt, 8She scems very concorned
and interested in what I'm doing and What I'm ¢caching her to teach
the baby, 3ometimes 1 think she's confused because she often aske
ne about heaith problems concerning the baby, and I try to explain
the bost I can that vhat I'm doing has nothinz to do with health
but it's in a sense educating the bahy, The baby is wrogressing
vory well., 8he is one of the babies that was slight.y slow at the
beginning in losrning the exercises, Sometimes ; feel that the Aunt
doesn't work with the baby on all of the exercises that 1 teach, but
the baby doe2 learn them, 1 find out in conversations when I

g0 back that the Aunt has tried the exercises with thc baby,
Sometimes when I visit the home the Aunt ard the baby are sleeping,
but when I go back I always find them there, with the exception of a
couple of ¢imes., This baby is a very spoiled baby becauss tie

Aunt doesn't work and several times when I've gone there we had to
“ait until Che baby i3 ready ¢v play. As I said hefore, thls

baby is progressing woll, I enjoy working with tke Aunt, and ¥
think the project hr> helped thic Laby progress faster than she
would have had she not had this training,

Sor® mothers ave casy to work with and gsome mothers are not, I

think the reascn <or this is because peopie are different, Women
are different., They have diffevent attitudes, They doa't think
alike, and they don't act alike, Some of them are concsyned and some
are not, Some jJust don't want to lsara anything new, ard they just
don't care, So this is the way I would sum up the stakoment that
gcno movhors sre good to work with and others are not,

Cas of the difficulties confronting tho mothers is that they have to
vork, and this makes it hard for them to participate in the project,
They have other children that bave to be cared for, and this also
Rakes their participation in t»e project difficult,

A lot of tiues mothers smy they don't have time, They don't

mean this, Thoy just don't want to have the time; they don't waat
%o bs bothercd, or they have zomething else they want to do at the
tias wo make tho visit, They'll say anything so we'll loave gooner,
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Kotiring gets me too mad

I don't stay with things snd
tinish them

1'n very good at drawing

1 don't like to work with
others

I wish I were satller (taller)

i worry a lot

1 wish I could do sowething
with my hair

People like m¢

I've lota of energy

I ax ignored at parties
I'm just the right weight
Womren Con't like we

1'm very good at speaking
hefore a group

My fece is pretty (good
looking)

I'n very good in nusis
I g3t along vell with teschers
I don*t 1like teachers

I don't feel ot ease, oo~
fortablo inside myself

f ¢zn't like to try now things

I have trouble controlliag
&y feelings

1 di¢ well in Cohwol work

133¢%

128348
13348

18348
12848
123483

12348
13348
1383493
13348
12348
12348

133468

12348

12348

38345

12849

12345

123468

123348
123458

I got mad eapily and explode

I stay with someothing till I
Linish

I'n pot much good in drawing

1 1ike to work vith others
I'as just the right height

I don's worry much

My hair is nioe looking

Pecple don't like x9

1 haven't much enesyy

I sm 8 kit at parties

I wish 1 wore iaaviar {lighter)
Women like me a lot

1'a not much good at speaking
betoro 2 group

f wish 1 wsre prottier (geod
looking)

I'm not auch good in mugic,.
7 don't got along with toachors
§ 1ike teachers very much

3 fe3l wery st east, comior-
table inaide mysslf

f 1ike to try new thirsc.

i can hendle my £calings

f didn’t ao woll in sclicol




i want wen to like me
I don't like the way I lock

1 dea't weat other women &2
1ike mo

1'n very healthy

I don't dance well

I write well

1 like to work slone
1 use ny time woll

I'm pot muck good at making
things with my hands

1 wish I could do somothing
about my skin

Housework ie¢n't interesting
<o a0

1 don't do my housowork well

I'm not as cmart es the oihers

Men like mo s lot

My clothcz are not as i'd 1iks

I liked school

1 wish I were built like
others

1 don't nread well

1 con'? learn new things
osoily

12348
123458

18348
13348
12345
12345
12348

12348

12345

123458

12845
12348

12348

123346
12345

123458

1334595

123495

13345

1 don't want men 25 iike m®

§ 14%ke the way X look

I waut other women to like ms
3 cet siock a lot

I'm & very good Jdancer

§ don't writo well

T don't like to =ozk alone

1 don't know hcw to plan my time

I'm very good at making things
with oy hends )

kY

My skin is nicoe lookiag
Housework is very interesting

3 do r good jJob at housework

I's snarter than most of the
others

Mon don't like e
¥y clothes are nice

T ¢idn't like school

1'n benpy with ths way X am

{ rasd very woil

% learn new things easily




e

Name Ago Vsual Job

Schssd grade commlatad ¥o, of Children Treiner

SOCIAL REACTION INVENTCHY

Instzructious

This is s questionnairve to find out the way in which certain
events in our scciety affsst dificrent pecple, RBach question has two
choices, czlied & or b. Pleasa chooss the one of each pair (and only
one) which you more strongiy believe o ko thie ca2o a8 far &8 you &axe
concernad, Be asure to select the one you actually believe to be moro
trus rather than the one you think you should choose o the one you
would like to be trus, This iz a measure of personsl belief; obviously
there are no right or wrong answers,

For each question, after I read both rewmarks to you, out 5
circlo around a if you believe remark & mors zirongly; put a circle
around b if you believe remark b more ztrongly, After esch quesiicn
tell mo when you have made vzur choice, Then I will read the next one.
F561 ivee ©o ask me to ro=d any question over agein, Pe sure to print
your name and other information asked for at the top of the page, Please
ds this now,

in some instancas you may digcover that you beliove both
renarks or neither one, In such cases, be sure to select tho one you
more strc.gly believc 2o k3 the cags as far as you ace concerndd, Aleo
try to respond to oneé questicn at a time when meking your caoice; do
ot be infiwsnocad by your provious cholces. REMEMBER, In oach cuse,

choose tho remark whichk you perscnaliv believe to Lo Core true,
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1 more atrong.z believe that:

1, &, Children gad into twoubln bogrias thely parents puiish
Them 00 such,

b, The troubls tith mest children t3dsy is that their paveris
are tco casy with them,

Z, a. Nany of the unhappy thinge in people's lives are partly
due to Lmd luck,

At
o e

b. People’s troubles result from the xistakes they make,

3. &, Ono of the biggest reasons why v have wars is because pacple
don't tadie eucush interest in government,

P

There will always be mr‘é, no matter how hard pec)la try 0
pravent thom,

l"il
1 4

4., a, In the long run people get the respoct they deserve in this
world,

b, It is the sad truth that, an indivicual's worth often passes
without being recognized no petter kow haxd he tries,

S, 8, The idea that teachers are unfair to studsnts is "hot eir.”

b, Most students don't realize how much their grades are in-
2luenced by accident or chance,

a, Without the right broaks ore cannot be & good and able leader,
b, Able pacple whs 2511 ¢o bscoms loaders Lave mot Sakcn sdvantags
o of their opportunities,

7. &, Mo matter how hard you try, some people just don': like you,

. 3 b. People wito can't get others to like them, don't understand how
to get along with othors,

.;h\f"\ 8, O, Wact a person is born vwich plays the biggest part in deter-
B aining what thaey’‘re like,

b, It i® one's exporiences in iife vhich deteormine what they're like,
8. &, I huve often found that what i3 going to happen will happsea.

b, Putting trust in fateo has ngi/or turned out u«s wail for me as
making a plan to take o cortein course of ection,




10, a.ﬁ%emcfmnllmwmtthmuhm.wr
* such a <hing as an unfetir test,

b, Many times tost questions te=i to [ so diffcront from cilos
work. that atudyicg is roally 8 waste of time,

11, 8. Beconing & sucoess 15 a matter of hard work, luck Las 1ittle
or nothing to do with it,

b, G:iting & good job depends mainly on being in the right plsce
nt the right time,

12, a. The averzze citizen can have an influence in goverasant plans,

b, This world is run by tke few people in power, and there is not
mush the little guy can do about it,

— 13, a. When I make plens, I am almost certain that I can make them work,

b. It is rot always wise to plen too far shead because many things
turm out to be s uatter of good or bad iuck anyhow,

. \‘{ ‘)_‘.

14, &, There are certain people who are just no good.

b. There is some good in everybody,
15, a. In my cage, goetting what I vant has 1ittle or nothing to do with luck,
"y b, Mony times we might just as well dacide what o do by tossing a coin,

16, a, Who gets to be the boss ofien depands on who was lucky anough to
be in the right place 2first,

b, Getting people to do the right thing depends upon beipg able,
luck has 1ittle or nothing to do with it,

L3 17. a. As far ao world zifairs are conceined, most of us are pushed
It around by forces we can neither undorstand, nor contrul.

b, Dy tuking an active part in government and social affaizrs the
people cam control wowrld events,

. N ;{[

18, a. Most psopls don't reslize the point to which their 1ivos ave
ocontrolled %y aegideat snd chanco,

b, There is xeally no such thing as "luck,”
19, a, Cue should always bo willing to admit his mistrkes,

b, It is usvally best to cover up ocne's misteled,

0 T e P P A ————=— ooy



2, It 1C herd toc know whether ¢ not a porson really likes ycu,

b, How many friends you Liva depends upon how nice a person you &re,.

u.!athelougmmthobadthingethatmmtousmuﬁo@
for by the good ones,

b, Bost troutles sre the result of lsck of know-how, lack of know=
ledge, being lazy, or all three,

a, With enough effort we can clesn up dirty government,

b, It is difficult for people to have nuch control over the
things government leaders do in office,

a, Somstimes I can't understand Low teacaers arrive et the grades
they give,

b, e herder I study the Detter grades I get,

a. A good leadsr expexts people to decide for themsolves what
they should do,

b, A good leader makes it clear to sverybody what their jobs are,

a, Many times I foel that I have 1ittle influsaco over the things
that happen to me,

it is impossible for me Co helieve that chance or luck plays
-an important part in my life,

Peopic are lonely because they Gon't try to bo friendly,

There's not much use in trying too hard to please peopie ==
12 they like you, taey like you,

Mhowe im too much emnhais on athlotics in high schrol,
Tcam sports ere an excellent way to huild charactor.
¥hat happens to me 18 my own doling.

Sometimes I feel that I don't have enough control over the
direction ny life is taking,

Most of the time I cen't understand vhy politicians behsve
tho way they 7

fa tho long run tho people are responsible for bed goveramsnt
ca & notionel as well as g loeal level,
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T"Wazkly-Report ~Porent -Educator Home Visie

Observer ) ~ Date Lsst Visit _____ .
- Mother Notheris tymber
Date Visic Nmber .
“Time.- I Minutes_
- Was this a JEST vislc? Yeg Ho,

{F yes, which one? ____ 6 Month, 12 Month,

. —___ 18 Month, ____ 24-Mont.
--C0DS: 1. Me Mother, 2. F= Father, 3. Sw Sibling (Brother
N and/or Sister), 4. GM= Grandmother, 5. A= Aunt,
- 6. BS= Baby Sitter, 7. O= Other, 8.. Nobody.
“I. People in the home
A) Withwkwe did you work? MF SGMAEBS Other______

8) 'Is this the person you usually work with in this

) _ ' home?
. . i’ ?es n , ao & 2
R €) “is this the person who cares for the baby most of
the time? 1. Yes 2. Ho

D) How many adults wers present at least part of the
. time In the room In which you worked (besldes the
person with whom you worked)?

E) How many chlldren were present at least part of the
tlme)ln the room In which you worked (besides the
baby)? .

" F) Who was present all the time (Include the person
' with whom you worked)?
MF S G A BS Other_ Nobody, -

G)

z

{0 was present more thon half the time, but not all
of the time {Irzlude the person with whom you worked)?
MF S GM A BS Other Nobody

H) ‘Who was present less than half the time (Include the
person with whom you worked)?

HF S GH @ BS Other Nobody,_




2. General information

n) How much activity was In the room tn which you prezented
the exerclises?
1. Nothing was goling on besides the traln} —
2. Other activities were g0ing on but did not attract
the attention of the baby
Othar actlvities !n the room often pulled the
baby$s attention xwoy from the tralning
Thers was such a great decl of activity In the
room that It made 1t difficult to present the
exercises

was tho baby when you arrived?
Babyseat or iign chaiv
Being held

Crib, sofa, bed or playpen
On floor

Other

Bon't know

3. Serias Information

A) How many exercises were successfully completed since
last time?

NN

) t P o

Which new exercises were presented and how many times
did you repaat the instructions for sach nes exercise
to the mothering one?

Exercises Presented Times Re%g;ed Ensgructlons
I 2 ”

L SRR

— 1 2.3 450678 9,

C) How did the mothering one react to your instructions?

1. Looked at you while you were talking. and/or
ssked questions.__

2. DId other things while you were showing her how
to do the exercise (examplec of other things:
stralghtened baby's clothes, looked around the
room, d¢id housework)

3, Walked cut of the room while you vore explaining
things to her

., Refused to do an exeveise

5. Laughed at and/or scoffed at Instructlons
6. Other What?

D) Mothering one’s ability to rapeat sxerclses:
1. Could repest exorclses the trainer had expleined to her
2. Could do part of the cxercise by hsrself but neaded
the trainerts help
3. Couldn't repeat exercises the tralner had explalined to her
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E) What-was-tho-chlidls _response to.objects used?
1. bid not lock at or any way Indlcate interest In
the objects
2. Glanced at, end hold objects briefly but did not

e«xpiore gh%——-m:r.s--
3. Played with matarials when presented, but lost

interest In them sfter s brief veactlon
. 4, Uept up Interest In each item presented
5, Dldn't want to glve up materlals______ .

--F) -vhen~the mothering one goes cver last wocks exercises
with her chlid she:
1. Dgesnit know what she's dolng oo

2. Knoss what she’s dong

6) When the mothering one goes over last weeks exercises
with her child she:

1. Trles them on the child more than once If it
doesnit go well the flrst tims

2. Gets dlscoarsged or'is satfpfied ofger 46 g « thom
once even If It doesn®t go well the firs time

3. Doas them more than once even If It goes very well

. S the first time

‘HY  How many Interruptions wore there during tralaing that
made the mothering one stop the exercise for a time?
Nome

-~ e ——— ) 1 8 zw' 3-.---——-’ o

2 , Hore

1

4

kinds of #nterruptions were there?
Mothering one had to care for another child
An adult wanted something
The phone rang
Visitors came g
The bsby hod to be fed .

" The baky went to sleep -
Other
Nona

ot g

:
.

(]

. d) What other tynes of actlvitles ware preccated by the
tralner to the mothering one? b, Rhyth @ .
}. Songs . th Games
2. Nursery Rhymes 5. Other__ What?
3. TOY Hak'"ﬂ,_,.....—...— 6' mmmu—

K} Check If you observed:
i. Homcmade toys around the house
2. Moblles hanging by baby’s bed

3: Motheting one uslng songs or games you showed
her -

4. QOcher

5. MNonc of the above

e
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4. Baby's Health and Dovalopment

A) bl(‘! the moth?rlng one say the bzby was sick?
. She said the baby was slcl;
2. She sald th> baby was not sick
3. She dId mot say whathor the beby wes slak
or nrot
If the mothering one sald the baby wos sick, explain:

" - e -m-”—-m

" cm—— ———

) DId you think the baby was s tek?

1. Yes 2, No
Explain If you have a different ldea than the mothering one

_—-—MW
M

) What has the baby learned to do zlnce you saw him iast In

addition to the serjes?
1. Rolls from stde to séde .
2. Sits alone for a short time without support
3, Crawls (creeps on hands and krses) ,

4. Ualks along

5. Climbs on low chair

6. Runs or juwps
7. Ciimbs to a stand on chalr
8., None of the above

D) How many clear words does the baby use?
1. Makes sounds, but no clecar words :
2. gabb!:s. but no clear words
3. wor 5
lst. z or 3 words
. 4 or 5 words
6. 6 to 9 words
7. 10 to 14 words

8. 1S to20 wordsw
9. ore than 20 words

5. Soctal Informstion

A} When mothoring one Is in the room the child:

1. ‘atches her

2. Triles to get to her,

3, Goes on as If moth2ring one wasnit In the room

L, Tries to get her attentlon ;

5. Other

R IS (S

B) When mothering one comes near the child he:
" me-n-.- 5" sm' !esw
2. Watches ke 6. Vocallzes
3. Leughs 1. Reaches for her,
8. lgnores her

9’ othﬂfw what?w

4, Crles o

A i il M (il neaias MR &,

Z - g.ﬂmﬂ.i.um‘mmua—(ﬂ-_ e

Tiain o vt s
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Verbal Irformation

A} To what extent do people talk to the baby?

l. Yo one talks to the baby

2. The ons werking with the baby talks to the baby
ebout things with which they are workiey

3, The one working with the beby talks to the baby
&bo:% things besides those with which they are
working

4, Feople other than the ono working with the baby
talk to the baby

‘ HFSGMABSOtherNobodz
B) Who talks to the baby most of L

|
the time (more then half the 11 '
M———L e ' ! ' !

3

Kow people tal_k to or about the baby:

3
L)
i
t
'
t
L

oul; sy B e
- e o

¢) Look direccly Into hls face
p) Talk about him as though he ;

re not there
Talk sounds rather than words? v V1 1 e
w.
1 rather than sounds
Their tom of volce sounds
s3fe snd lovin
Thelr tone of voice sounds
¢ross_and_anqry .
se the baby's name (or
nickpame) when speaking to

hlm
Reg;eat  sounds the baby makes |

_’_g_g_guesgloglng way
nterpret to others what the X

baby says
Listen to the baby ww n the

aby talks
n & Tew waa' 5, ords
]

e b or odothié"‘ .
Ekoialn Zﬁ describe thirgs LA ;

LI SN I B I |

ﬂea talking to the baby ! ;
How meny words are thagy; in most of 'the santes*ces Tspowen

to the baby by the motharing one?
6t 23 k56789
Bive two sentences used by motherlng one vehne talklng to

the baw

e ) m o
Q.th‘-m-

-

-
o eml] w wBon]we wnl v oy

B on s el o B -

.l

7. Rsuards
Tha_baby is mrded fFor: . WES GH ABS other @edg

A) Lzarniga soneth| (I !

8) at!mailg;i "“
c)mms_mmm.___m T T T

Continusd Page 6

P g s -

ROy " uh sty
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' MF S GM A4 BS Other Nobody
D) Yelling his wother he hss to
uso the potty: using the

L e o W

l

-
ol e @] ] ] mE e ¢ ou @ W

when the baby pleases ihic person
he is:
H} 6d
1) ki
J% Smiled a ‘
K Petted LK)
L) Toid he wes good In approve 1 1 ! 1
ing_tone of volce L.
M) Glven some reward (caiey ’
or_toy) * ! : LI
3 [

N) Othe i

. #

o wl Wl n] mi wm - W ®

i

-y
-
f -

—

0) Tha qunber of times baby was rewarded while observer was
present: 0 1 2 3 4 5 6 7 8 9 ormore

L

8. Punishment :
he buby }s punished nhas MF S GH A BS Oth.¢ Nobod

A)
B) Gets angr

Has_temper tantrums
Gets dirty (c.othes, hands,

fgce

oy g

E!:!§ g 2 g
Gets anqry L e ML b\

\

ax o» Jow g9 Jwe

" s W
CUO
o Jom e oo Yoo
' Joo o e Ju Jeo g
o Jow oo o Juo Jeo R
ws Joo v o Yoo Tom R
a e» w Jow

|

Hlts mother

Hits siblings ——
Puts _himseif in danger
Destroys or Is ebout to °
destro

w o
.&.ﬁﬂ.‘ﬁ’.‘-‘ﬁ-ﬂﬂi‘ﬂ
K) QOther

f

The éferson punishing the baby:

Tries to reason and explain

%tt—‘w

Removes him from situation it b dedolomtomme b
Ralses volce toward bab

T!‘araateng with spanking e ¢ 1 1 1 v

FA T Y. 1S i SR B B P
Shakes _hl ' ~
Pinches him
Pulls _hls halr

Actually slaps or spanks
Puts him In place away from
othevs .
Makes fun of him before
thers

-




.
>
v:;.
\J“,
*
PR
¥
A d i
”

9.

10.

PAGE 7

How sduits act towords chi'd (when ¢ Is ot & peaction <o
somothing th- child hes just done) :

A)
nt

8)
c)

6}

ME S CYARS Ochs

Buring éxercises gicouracas b t v )

@J‘é ., ! ¢ s 0 88 )
guring cxercises discourages ' ¢ 1 1§ ’

Eh!ld 1 1t 28 8 3
Cslls to child for his/her o ¢} S e R IR
attention et s 8 '
Picks up chl id —— T
Telly child what's oxpected of ¢ ¢ 1 t ! ! ’
b3 } r t 108 8 8 t
Says!%:_-w somathing picasant ! T t1 1§ T
to_child tr st 1t .
Soys?does something un= 2 S R N Y N

Tt 838 ¢t ¢ |

sleasant to child

Kissed Aprointments &nd Delsys

A)

Wac the baulaning of training delaved today?

Yes

B) If yes, Why? Bacause tho mothering one wanted to:

}. eat 6. Finish talking

2. Feed the baby with friends or

3, Do housework rolitives

4, Dress tha haby 7. Care for older

5. Bot dressed herself children ‘

8. Let the baby

9, Other

¢) Did you have tc make more than one trip to the house

before you got to see the mothering one for this visit?

! . vesw & NOM::”

If yss, answer tihe followlng:
) How many trips did you make?

g) Did ths mﬁ?w&nﬁ?&%% measage For you on
any of the trips hd
" Yes, 2. NOM

F) When you finally got to see the mothering one:
1. She sald nothing about missing her
appolntment,
2, She gave a confusing explanat lon
3. She aave an understandable axplanation__
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Permanent Report - Parent Educetor Home Visit

Baby!s Nome Coserver

“(Last Name) “(First Name)

Birth Date Sex

mmm

Mother's lame Humber

(Last Names il-‘lrst Nami

AMdress To lephone

S S IR

CODE: 1. M = Mother, 2. F = Cother, 3. S = Sibling (brother snd/or sister)
4, GM = Grandmother, 5. A = Aunt, 6. BS = Baby sittey 7. 0= Other

1. MHembers of Household (who live in house more than % the time)

LAST SCHOOL |
RELATIONSHIP TO YEARLY GRADE
|_AGE BABY 08 |} SALARY# COMPLETED

J—

2. People Living Outside Household Who Share Care of Baby:

LAST SCHOOL % OF BAZ.
RELAT IGNSHP T0 GRADE CARE :
BABY COMPLETED j

M




3. Nelghborhood

A.
8.
C.

E.

Fo -

G.

The house is in the;
1. clty 2. country

L

3. town 4. other
The cutsides of the noarby bulldinas are:

1. clean______ 2. not clean 3. in need of repalr____
The roads are easy to drive on:

1. yes 2. MO
The roads are difficuit to drive on because:

1. it's hard to sae what's down the road

2. It is too narrov

3. too msny cars are parked _____

I;,, there are many bumps, holes or other obstacles

5. Itis unpaved

6. other ~ What?

The.nearest houses are:
i. close by 2. within sight 3. out of sight

The houses .of the neighborhood are on:
1. small lots_ 2. large lots

The neighborhoud s mostly:
1. residential 2. businsss farming

A,

B...

D.
E.

F.

J.
K.

L.

s lde

"The house is: §
1. clean 2. not cleen 3. In need of vrepair

The family lives In o/an:

1. apartment 2. rooming house 3. one-famlly house

4, traller 5. other What?

The house lics yard arcas in the:
t. front 2. sides _ 3. back b, nons

L [

Ins ide

The house has ( = in number)
living roowm : G. bedroom{s)
kitchen(s) H. enclosed porch(es)
dintag room(s) i. other = What?

A1l togsthar there are rooms,

The walls, cailings and floors are:
¥. clean 2. not clean 3. In nead of repalr, .

-

The house is kept:
1. nest_ 2, ot neat_ __ 3. clean

=
\i

i
l
=1
i
J)!
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The house cantains: ({In useable condition)
1. ruaning water H. 1. gas stove
2. indoor toilet 2. electric stove _

. hot water heater_____ 3. wood stove ____ _

. washing machine 4, electric lights
phone__ . oil lights___
car 6. refrigerator
other electric appl.ances 7. kerosene lanp
ice box ' 8. other

What?

S 5

The house is heated with:

Y. gas heater kerosene hester

2. wood stove electric heater
2. o heating available central heat

L, sgace heater clirculator

5. fireplace other Wis £?

P & Q. The home furnishings include:

P. beds______ Q. storage closets
sofa__ shades or venctian blinds___ -
cushioned chairs curtains
rugs window screons
linoleum or tile coverings__ lamps
chests of drawers_____ kitchen chalrs .~ ~
pictures_____ kitchen teble

. dining table straight chairs
9. 4dining chairs small tables

-

g
[ ]

2
3
4
5.
6
7
8

R. How many sleeping places are there?

5. Protection {vom dangers

A. The Immediate selghborhood has the following dangers to health or safet
1. railroad tracks 5. unfenced bodies oF water___

2. sbandoned buildings___ 8. uncovered trash ‘

3. heavy treffic 7. snakes or other animals___ i

li. caves, deep holes, sharp rocks___ 8. poisonous plants_____

8. Types of accidents in the home:
1. falls (inside and out)
2. polisonings (drinking detergents, stc.) _______
3. deep cuts___
L, animal bites___
5. burns

6. other Yhat?

PR

The family home has the following dangers to health or safety:
1. jagged objects

2. little protection from rain___

3. little protection from cold

b, fire traps {f=ulty wiring or heating methods
5. spoiled food

6. uncovered garbage

) R




™

5. continved

.

Famlly

One or more of tha fanlly has talked about in neighborinod:
1. child molesters ___ 2. burglars___ 3. drunks____

living patterns
fBeneral Dally Activities

Most of the time the family eats:
1. rogether 2. In groups 3. one at a tine

There Is enough ‘ood for each person:
. yes___. 2. m
Meals are usually:

1. cooked 2. cold

- The mother is (check one)

Who sleeps

1. married ___ 5. separated
2. single 6. deserted
3. dlvorced 7. widowed
L. femarrted

Is mother caring for children other than her own
1. yes____ 2. no

How many,

Sleeping arrangements: CODE: M = Mothef, F = Father, B = Brother
§ = Jistsr, &1 = Srandmother
GF = Grandfather, A » funt, U = Uncle
0 = Other

The total number of rooms used for sleeping Is:

TRIR TR Y &(l
in: H. bedroom !

}
. hedroom 2 I l

oo _ksdranm 3 i

K bedroom N

M, 1iving room

-

L. kitchen I
§
{

N, other | ) |

Does the baby have a separate plisce to sleep?

V. yes______ 2. no_
i¥ no, whom whom does he s leep y v Eh?

N

Avallable clothing does not protect people in the family from:
1. cold weather 2. wot weather
Do tha children have separate clothing for: (check X)

. school? 2. getting dressed up? 3. play?

1 n
e i i el B M 50

a
|
|
i
|
g
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I
pyae
L
.
=
o ]
7.
J‘
'
..
i
¥
. ™
il
3
v 'l'
» ]
W'
3 "
-
i 8.

$6 7. For cousoment the famﬂy has'
S. 1. tv_ b, magazines T. l.pets__ 4. crayons,
2., radlo 5. ROWSPaPSra . 2, games pencils,
3. books___ 6. record player__ 3 toys_ scissors

U. Cne or more family members is sctive i
1. church affairs____
2. PTA or other community organ!zations
3. clubs or teams
4. unlons, clvil rights or other social action grows__
5. other What?

PR

V. The fomlly usuaily artends church:
1. more than once a week
2. only on special holideys ___
3. once 3 week

G i

Care of Older Children

Punishment
Kind of punishment: Psrgon who usually punishes
/i rlrimmrm '
A scowdine TN I T T N N
s nkin T T T TN D N
IR O T O D AN
hi 1d . r ¢ £ ¢ 1 1 1 1
E. wit t*!ng object or -..
activity child 1lkas ,
F, raises voics toward child _ B L N YO O N N |
G. threatens with spanking “.
or slep | e
im A I N
“%"—'n mis"' hair -- N R
. him R _--
fwnrefwe — —
r_in a place away from others} | 31 1 ,
N. none ' ) i IR ----‘
1 23 4 5 7 9
Rewards

Rind of rewaid:

A, pralsing child
8. bragqlng che hi id
C. embisce or other

gffactiona e _

g, qlving some

E. telling chi d ‘---—-=-
Fa_told he was goed N TN TR I IO

§. paved for porformanca or job DN I N NN NN NN NN A F—
¥, _other -----—--

-+ 2 3 k5 &7




9, Chores ond Responsibilitles

Kird of chore: Age of chilld respc nsible for chore
A, care of other childran A N
B, takina care of your own things NI R AN DRRI RN

1ight_housewor!

COIN !
. _care of sic
H., dress _so| _
ecd self
K. Other e

Supervision of Activities

Child Is allowed to or does:
. A. play only when aduit of
: ey | atchine
*AL-) b l'u;- N anc

% Y

B, gnarou neighborhood by
. m3elf

o § :;“ <Q }'ﬁl} p ’ ) Iy G
... F. travel to another tewn by
" AL A .I 3 7 Cagm y .
ave his own spending mone;
1-XACEK-BR4 LA Sl 3 °h
M 6 b f th: 2l

T ¢

1L lefent-Gare-(children not-yet-walking)

A8 "B,--The. famt ly usasi "
ﬂ. lo babv de (cﬂb)l — . .ot Bj" ‘o “\flﬁlt N‘ '3t“3%tm
el 2o -plsy POR . 2. iInfone toys,
3. high chair, 3, car bed ____
_ —4&, . Infont seat L. stroller,
. 5. corriage _ o 5. car soat
SN 6.. potiy chalr___ 6. - harnvss .

T2, welker

... Ca- -The beby's -ilinesses sve cared for:y” - .
1. Isnedistely, 3, -sfter-o few days ,

2. after 5 few weeks . I, usually not at OVl ..

2 ..

D. When the baby cries he .is- token carc Y
1. inmediately 2, after 5 minutes
2. after half an hour_____ .. . . 4. whenever somebody feels iike It .,




E.

F.
G.
H.

l.
K.

o7p
The baby was fed by:

1. breast how lona? uks, 2. bottle kow lora? Wik
The baby was weaned to a cup at __ months .

Baby was started on solld foods at weeks .
The baby Is fed:

1. whenever he s hungry

2. sometimes when hungry snd sometimes on schedule

3. on schedule except whan very hun-ry

k. only on schedule —

Tollet training began at monvts., J. Completed at months,
Table training began at months, K. Completed at months .

12. Conditions within the Family

A.

8.

One or more family members have a long=term illnass or a disability.
1. yes 2. no

What? —_— -

Who? -
One or more of the famils members is retarded.
1. yes 2. nc

wWhot

One or more family menbers has a speech
difficulty pronouncing words.

1. yes 2. no

Whot ———

Kind of probles;

problem such as stuttering or

—

The following situations exist in the family:

Person {or persons) {avolved

Mature of the situation M'_F 1B ]S faH J G uio
. w'coholism ;
g ostitution

F
G.

J.

Boother ?‘Li
: 5 7 9

rouble with the iaw
itn

There is continuai arguing or fighting:
1. between adults

T 3. betwsen children
2. betwean adults ond children

Children miss schools

1. less than once a week
2. once oF twice a wesk
3. most of the timo




K.

13, Income

A.

C.

.-IB?

chlléreﬁ's {1inesses are tiken care of* . /
1. iomediatsly____

2, after several wesks_ . _

3. after several deys

mlﬂ

L. usvally not at aill

The main source of income for this family is froms

1. chief wage earner

Z. pension, social security, insurance_

3. relatives

4. family store profits a

g. walfare____ -

. rent

70 f&-'a! iam

8. other _ whet?____ ,

Additlional sourcas of incomi are from:
1. other wage earners in fainily

2. welfare______

3. pension, soclal securicy, insurance_

G, ehild suppoTE__

7 other"" vhatt____ o
':heototg;,g:noﬂy income per yearaissei&:gua;' $2,‘500

2. 41,000~ $T,500____ 5. $3,000 - $h,000_

3. $1,500 = $2,000___ 6. above su,aoo 'how' much? h___;____
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Day Care Association
Houston, Texas

Portland Hetropolitan Steering
Conmittee-EOA (Inc.)
Portland, Oregon

Englewood Public Schools
Englewsod, Colorado

The City of New York
Human Resources Administration
New York, ¥. Y.

Parent-Child Centers
Portlend, Oregon

Tri-County War on Poverty, Inc.
La Junta, Colorado

Cedars-Sinai Medical Center
Los Angeles, California

OEO ~ Parent-Child Centers
Washington, D. C.

Pre-school Child & Parent
Education Project
Detroit, Michigan

Commumity Services Section
Oregon State Board of Control
Salem, Oregon

Los Angeles City School Districts
Los Angeles, California

Peter Maurin Neighborhcod House
Oakland, California

Perk Duvalle Neighborhood
Service Center
Louisville, Kentucky

Family Lifv Education
Minneapolis, Minnesota

University of California
Berkeley, California

New York University
tfashington Squave, N.Y., N.Y.

Cchiid Development Programs
Chattonooga, Temnessed

Washington School of Psychiatry
Study Clinic
Kensington, Maryland

Schenl District of Ypsilanti
Ypsilanti, Michigan

Day Carve Center Progran
Oakiand Council of Churches
Ozkland, California

Union College
Character Research Project
Schenectady, New York

Northwest Georgia Economic
ity Authority, Inc.
LaFayette, Georgia

Children's Hospital of the
District of Colunbia
Washington, D. C.

Institute of Human Development
The Flovida State University
Tallshassce, Florida

Boston University Medicak Center
Boston, Massachusstts

Urban Laboratory in Bducation
Atlenta, Georgia

Orange City School
Orange City, Florida

Psychological Clinic

State University of New York
at Buffalo

Buffalo, New York

Albert Einstein College of Medicine
Corzunity Mental Health Center
Bronz, New York

Hampton Ins¢citute
Hampton, Virginia

University of Texas
Houston, Texas




